Subject overview: KS3 Geography

	Subject Rationale (Intent)

	The Geography curriculum seeks to provide our students with the capability to effectively appreciate, interpret and interrogate the physical and human processes that dominate and shape their day-to-day realities and, furthermore, allows them to understand their place within the world as active citizens and scholars. 

At St Angela’s Geography department we are extremely passionate about the importance of good Geography education. We believe there is no subject better placed to provide our students with the knowledge, conceptual understanding and skills required for the 21st Century.

Our KS3 curriculum is knowledge rich and ambitious in both breadth and depth, conceptually coherent and it is current both to the personal geographies of our students, modern-day Britain and global themes. We have designed the curriculum with a clear intention of inspiring a sense of awe and wonder, which we hope will encourage and prepare our students to continue studying Geography through to GCSE and A Level. 

The geography curriculum has been designed to develop enquiry-led study for students through the use of fertile questions to frame the focus of each lesson. This creates a high level of challenge within learning objectives and lesson content as students are pushed to apply their knowledge and understanding to unseen scenarios. Students are assessed rigorously in every topic in a variety of formats, using extended writing, knowledge-led summative assessments and decision-making exercises that are synoptic in nature. Formative assessment and retrieval practice are embedded throughout schemes of work. Lesson tasks and activities are designed to develop critical analysis and evaluation to stretch higher order thinking. Students are also pushed to engage with geography in the real world through extra-curricular competitions. Flipped learning is used at every key stage to develop comprehension abilities. Students are frequently tasked with conducting research into particular topics to independently acquire new and relevant knowledge for the forthcoming lesson topics. 

	Feedback in Geography at Keystage 3
	Literacy/ Oracy 

	Formative 
· Whole class checks: RAG cards & MWB 
· Cold calling 
· Low-stakes peer and self-assessment
· Extended writing within the lesson- teacher stamp & comments where applicable 
Summative 
· Short marked piece- Teacher marking in red pen & whole class feedback lesson
· Long marked piece- Teacher marking in red pen with use of a success criteria & comments on extended writing / S create independent targets of WWW & EBI for their tracker following feedback lesson 
· Tracking assessments 
· End of Year Exams
	· Key vocabulary is written into books and dual coded when necessary 
· Word banks to support students writing their own version of geographical definitions 
· Visual aids alongside text 
· Modelled reading aloud using full sentences 
· Note making/summarising 
· TPS & Structured TPS using sentence stems 
· Use of acronyms for extended writing structures
· Teacher models of extended writing using the visualiser
· Opportunities for presentation/public speaking/role play

	YEAR 7 

	Term
	Topic sequence
(What are you teaching?)
	Topic sequence rationale
(Why are you teaching this and how does it link to prior learning & skills?)
	Main method of assessment

	Term 1:1 
	How are populations changing? 
· What is population? 
· What can population pyramids tell us?
· What is our local population like?
· Ageing population
· Where do people live and why?
· Why do people migrate?
· Migration from Mexico to the USA
· What is the impact of a growing population? 
· How can populations be controlled? 

	This topic will introduce students to key skills they have been exposed to at KS2 and embed them into the geographical enquiry about how our world’s populations are changing. These will include simple mapping skills, like compass directions and 4-figure grid references. 

Students will learn about the changing size and distribution of the world's population and their local area and how these can be affected by factors such as migration. Students deepen their understanding through examining a range of examples and case studies. This will be further developed with the opportunity to complete a small geographical enquiry in the local area. 

This unit is taught at the start of Y7 to give students a secure foundation to build upon, allowing them to unpick the impacts that humans have on the environment and the impact the environment has on them as they progress through KS3

This topic is relevant and topical to society and political climate. Many students are from migrant backgrounds which allows them to be challenged and challenge any misconceptions that they might have on this topic and theme. Cross curricular link: History 
	2 x summative: 

1x short MP- Knowledge & Skills

1x long MP- Knowledge, Skills & Extended writing 

	Term 1:2

Term 2.1
	How does the world’s weather vary? 
· Weather & Climate
· How does air pressure create different weather conditions? 
· Rainfall
· Comparing contrasting biomes 
· Tropical Rainforest 
· How is the Earth’s climate changing?
· Natural causes of climate change 
	Students learn to differentiate between weather and climate, as well as explaining the physical processes like low and high air pressure shape the weather and climate of the UK. Cross curricular link: Science

This will allow students to develop an understanding of past climate data and learn about the physical processes that have led to past climate change. They also examine the evidence from the past. Cross curricular: Science

Students will study the weather and climate in the context of various places such as the UK, India, and the UAE. They will compare the climates of two global cities; London and Dubai 

Students will learn about how the world's weather and climate leads to the geographical distribution of different biomes. 

Students will continue to develop their skills and use latitude and longitude to locate places, compare choropleth rainfall maps,colour shaded relief maps and interpret climate graphs.Cross curricular: Maths 

This topic makes a switch from human and physical geography to maintain variety in the curriculum but allows students to develop their understanding of how populations have developed due to these climate changes. 
	2 x summative: 

1x short MP- Knowledge & Skills

1x Tracking assessment- Knowledge, Skills & Extended writing [This will cover previous units too]

	Term 2:1
Term 2.2
	How do humans use the natural world?
· What is a natural resource?
· Why is the world so reliant on fossil fuels?
· The Enhanced Greenhouse Effect
· Renewable energy 
· How do forests provide natural resources 
· Why are soils the root of life?
	Students will be introduced to natural resources and how these are vital to support human life on Earth.

Students will learn the difference between renewable and non-renewable resources, focusing in particular on energy, water, soil, and forests as important resources for human populations. They will then be able to make connections to the greenhouse effect studied in the previous unit and develop upon this to explore the enhanced greenhouse effect Cross curricular link: Science

Students will revisit concepts of sustainability and resource reliance considering various global contexts; for example looking at hydropower in Norway, water transfer schemes in Lesotho, and water conflict in India.

Students will continue to develop their skills by  interpreting various global distribution maps to identify the distribution of natural resources,  fossil fuels, key weather characteristics needed for renewable energy and will draw pie charts to represent different country's energy mixes

The development of previous units is evident as students are continuing their understanding of weather and climate and how these factors can lead to atmospheric hazards for people. They have also been knowledgeable of sustainability and the need for resources for settlements to be successful. In this unit students will be able explain how humans can use the worlds the physical factors and resources to their benefit - for energy and raw materials
	2 x summative: 

1x short MP- Knowledge & Skills

1x long MP- Knowledge, Skills & Extended writing 

	Term 3.1
	When does weather become a hazard? 
· How is the Earth’s climate changing? 
· Storm Babet
· Black Summer
· Tornado Alley 

	Students will recapclimate change at different scales; across the Quaternary, between glacial and interglacials, and in recent decades. 
They will be introduced to the concept that climate change can be linked to extreme weather events, which create weather hazards. They will develop understanding of weather hazards through case studies of storms, tornadoes and wildfires.

Students will continue to develop their skills by interpreting a variety of line and bar graphs showing climate change over different time scales. They will use atlases to locate places and will develop skills in interpreting data from a range of choropleth maps. Cross curricular: Maths

This unit makes explicit links back to previous units where students learnt about different weather systems and climate conditions that typically occur in different parts of the world. In this unit students develop their understanding of weather and climate, and how a lack of sustainability can cause extremes in nature. Students make connections back to concepts of long term climate change, and short term extreme weather events and how these can impact populations 
	2 x summative: 

1x short MP- Knowledge & Skills

1x Tracking assessment- Knowledge, Skills & Extended writing [This will cover previous units too]

	Term 3.2
	Why are some countries more developed than others?
· Why is development uneven?
· How do we measure development?
· Is poverty the same everywhere?
· The North & South Divide/6 figure GR
· Who are the Newly Emerging Economies? 
· The Democratic Republic of Congo
· How can development be sustainable? 
· How can tourism close the development gap?
· How does gender inequality impact development?
	Students will study the factors that affect development. They will be introduced to various development indicators and how these relate to standard of living and quality of life. 

Students will use these to assess why development is uneven and why people live in poverty.  

Students will look at development at different scales and places; this includes case studies on the UK and Nepal. These case studies will also allow students to develop and practice the skill of 6 figure grid references. 

Students will consider how different kinds of aid can be used to address issues of inequality, and how sustainable development goals are a global initiative aimed at ending poverty, protecting the planet and ensuring global peace. Cross curricular: History

Students will continue to develop their skills through the analysis and interpretation of development data, interpretation of proportional symbols, graphs and choropleth map. As well as data analysis skills such as calculation of percentage difference.
	2 x summative: 

1x short MP- Knowledge & Skills

1x long MP- Knowledge, Skills & Extended writing 

	YEAR 8 

	Term
	Topic sequence
(What are you teaching?)
	Topic sequence rationale
(Why are you teaching this and how does it link to prior learning?)
	Main methods of assessment

	Term 1:1
	How can we make our world more sustainable? 
· What is a sustainable settlement?
· How do we collect data about sustainability?
· TRIP to Greenwich Millenium Village
· How sustainable is our local area?
· Why is sustainability our problem?
· How can we be sustainable consumers? 
	Students will delve deeper into the concept of sustainability and unpick what it means to be sustainable and unsustainable, building on from their knowledge of sustainable development goals 

Students will then use this understanding to make connections back to the greenhouse effect and consider the impact of humans as well as the environment. Students will also begin to explore some understanding of how being unsustainable can can cause climatic hazards amongst other issues 

Students will undertake a geographical enquiry in this unit, to investigate the sustainability of Forest Gate Vs Greenwich Millenium Village. This will enhance their understanding of what sustainability can look like on a day to day basis. 

Students will continue to develop their fieldwork skills in this unit, as well as analysing locational and choropleth maps as well as data collected in the field. Cross curricular: Maths
	2 x summative: 

1x short MP- Knowledge & Skills

1x Tracking assessment- Knowledge, Skills & Extended writing [This will cover previous units too]

	Term 1.2
	How do tectonics shape the Earth?
· Geological timescales
· Structure of the earth and convection currents 
· Plate boundaries 
· Shield and composite volcanoes
· The Sakurajima Eruption
· Earthquakes 
· Tsunamis
	Students learn the physical processes that lead to the formation of a range of tectonic (earthquakes, volcanoes and tsunami) and climatic (tornadoes, tropical storms and wildfires) hazards. They come to appreciate the impact of these processes on human landscapes via case studies and examine how best to manage the threat they pose.

Students further enhance their sequential understanding of physical processes. They develop their understanding of environmental interaction and management of risk. They continue to develop their locational and place knowledge.

Students will be able to make links to hazards they have seen through weather hazards and how development can impact response and impacts

Students will continue to develop their skills by interpreting and drawing diagrams of the Earth's structure and plate boundaries and interpretation and use of maps to understand place and location
	2 x summative: 

1x short MP- Knowledge & Skills

1x long MP- Knowledge, Skills & Extended writing 

	Term 2.1

Term 2.2
	Exploring Earth’s Water
· Why are the water and carbon cycles essential for life?
· The geology of the UK & 6 figure grid references 
· Geomorphic processes and drainage basins
· The River Tees long profile
· The River Tees landforms 
· How do glaciers shape the landscape?
· Introduction to coasts 
· Coastal management 


	Students will be introduced to the key geography concept of systems through the water and carbon cycle. They will know how geomorphic processes act to shape our physical landscape, within drainage basins, at the coast, and in glaciated regions. Cross curricular: Science

Students will explore these landforms through UK based case studies (e.g. River Tees, Holderness and Jurassic coasts, Lake District) and consider how humans manage challenges within coastal environments. 

Students will continue to develop their skills through the use of GIS to view, analyse and interpret the River Tees long profile, OS map skills, interpretation of a range of graphs and maps (e.g. UK geological map, cross sectional diagrams of rivers, landform formation process diagrams and the use of latitude and longitude to locate places. Students will also continue to develop the skill of grid references by extending their knowledge to 6 figure grid references 
	2 x summative: 

1x short MP- Knowledge & Skills

1x Tracking assessment- Knowledge, Skills & Extended writing [This will cover previous units too]

	Term 3.1
	Fieldwork at the river 
· What do we know about the theory of rivers? 
· How to collect and sample data 
· TRIP to Debden Brook
· How to present data effectively
· How to analyse data from the river 
· Does Debden Brook follow the Bradshaw Model?
· How effective was our fieldwork study? 
	Students will explore the concept of fieldwork investigation in greater depth, creating and investigating an enquiry question based on the Bradshaw Model. 

Students will then get a chance to collect data at a river and present and analyse this data to reach appropriate conclusions. 

This unit will allow students to practice their data analysis skills in more depth and give them the opportunity to create a range of charts and graphs to present their data. Cross curricular: Maths

This unit builds on students understanding of rivers from the previous unit, but allows them to investigate these concepts on a smaller scale 
	2 x summative: 

1x short MP- Knowledge & Skills

1x long MP- Knowledge, Skills & Extended writing 

	Term 3.2
	What makes Africa so diverse? 
· The Physical landscape of Africa 
· Colonialism 
· Migration to Mauritius
· Exploitation in the DRC
· Suez Canal  
	Students will be introduced to the key geographical concept of diversity by investigating the interplay between Africa’s physical environments and the human processes that shape its identity. This will develop on previous learning about key parts of Africa but allow students to explore the continent in greater depth. 

Students will explore themes of colonialism, migration patterns and containerisation through specific case studies. They will consider how historical external interventions continue to influence contemporary socio-economic challenges and development. Cross curricular: History
Students will continue to develop their skills through the use of GIS to map physical features and resource distribution, OS map skills to analyse infrastructure, and the interpretation of thematic maps and data (e.g., choropleth maps of development indicators, migration flow diagrams, and climate graphs) to evaluate the continent's internal variety and global connectivity. Cross curricular: Computer Science
	2 x summative: 

1x short MP- Knowledge & Skills

1x Tracking assessment- Knowledge, Skills & Extended writing [This will cover previous units too]

	Year 9

	Term
	Topic sequence
(What are you teaching?)
	Topic sequence rationale
(Why are you teaching this and how does it link to prior learning?)
	Main methods of assessment

	Term 1.1

Term 1.2 
	How has globalisation changed the world?

	Students are introduced to the key concept of globalisation through the lens of fast fashion. They learn that globalisation is not a new process but is ever changing and plays an increasingly fundamental role in how society functions. Students continue to build on their knowledge of how human processes come to influence and change landscapes.

Students continue to develop locational and place knowledge at different scales. They practise graphicacy and analytical skills as well as decision making. Cross curricular: Maths They practise their group work skills during the trading game.

This topic deals with important aspects of human geography and it links to previously studied topics in KS3 as well as being a key component of the GCSE exams. This will allow students to develop their understanding of solutions and activism, as well as their role as global citizens in regards to protecting vulnerable people and human rights. Cross curricular: RE-Ethics
	2 x summative: 

1x short MP- Knowledge & Skills

1x long MP- Knowledge, Skills & Extended writing 

	Term 2.1
	The Geography of Our Health
· Global health patterns
· Health in the UK
· Disease transmission
· Covid-19
· Malaria 
· Blue Zones 
	Students learn the complex nature of global health and well-being including the spread of disease. They analyse place data to better understand the factors that impact on health. The unit seeks to inspire pupils to appreciate the role geography plays in enhancing our understanding of global health. This unit continues to enrich the local knowledge and spatial and environmental understanding of students. Cross curricular: Science

Students continue to develop skills linked to data analysis, graphicacy and mapping. Students will further develop an understanding of the importance of wealth, development and health. 

This topic is uncommon at KS3 and therefore provides a high level of challenge, stretching students as they near GCSE. Many key concepts and skills from KS3 are drawn together here, including data skills, development, globalisation and UK place knowledge. Therefore the topic is studied later in KS3 to allow for students to develop their knowledge and skills before addressing the higher level questioning here.
	2 x summative: 

1x short MP- Knowledge & Skills

1x long MP- Knowledge, Skills & Extended writing 

	Term 2.2
	Asia: A Continent of Contrasts
· How are Asia’s climates so different?
· Why are parts of Asia growing so rapidly? Chongqing
· The growth of the Tiger economies 
· How have China and Russia become global superpowers?
· How is Asia contributing to our problematic climate?
· Life in North Korea
	[bookmark: _heading=h.glzxn3z8d3co]Students will be introduced to the key geographical concept of diversity by investigating the interplay between Asia’s physical environments and the human processes that shape its identity. This will develop on previous learning about the continent but allow students to explore its contrasts-from the frozen tundra of Siberia to the tropical megacities of the South-in greater depth.

[bookmark: _heading=h.wvxhezua60kk]Students will explore themes of rapid economic growth, the rise of global superpowers, and the unique socio-political landscape of North Korea through specific case studies. They will consider how the success of the Tiger economies and the emergence of China and Russia influence contemporary global power dynamics and contribute to modern environmental challenges.

[bookmark: _heading=h.6z0ll3ewp0bf]Students will continue to develop their skills through the use of GIS to map physical features and the distribution of industrial hubs, OS map skills to analyse infrastructure in rapidly urbanising regions, and the interpretation of thematic maps and data (e.g., climate graphs of monsoon regions, choropleth maps of carbon emissions, and migration flow diagrams) to evaluate the continent's internal variety and global connectivity.
	2 x summative: 

1x short MP- Knowledge & Skills

1x Tracking assessment- Knowledge, Skills & Extended writing [This will cover previous units too]

	Term 3:1
Term 3:2
	What will our futures look like? 
· How has our climate changed over time and how do we know?
· How has our climate got so bad & who is to blame?
· Why is our demand for energy in the UK so high? 
· What is our climate going to look like? 
· Will the UK run out of food & water?
· How do we change our consumption habits?
· DME- How to make sure our future is clean
· DME- How to make sure we have enough food to feed the future 
· DME- How to make sure we have enough water for the future 

	Students learn about the global distribution of natural resources while exploring the fundamental question: "What will our futures look like?" They will develop an understanding of the UK’s current resources and our heavy reliance on importing energy and food, questioning the environmental impacts and the historical context of how our climate has changed over time and how we know. 

By investigating how our climate got so bad and who is to blame, students move beyond observation to critically evaluate the causes of resource depletion. 

Students study a wider range of renewable energy sources as alternatives to fossil fuels to address why our demand for energy in the UK is so high and to make the nation more energy secure. The unit then shifts from energy to explore what our climate is going to look like in the future, building an understanding of water and food as vital resources. Through case studies, students examine whether the UK will run out of food and water and investigate the role pollution plays in resource availability. Cross curricular: Science

Students continue to develop locational and place knowledge at different scales while practising graphicacy and analytical skills to determine how we change our consumption habits. This topic allows students to draw on their prior KS3 journey to discuss sustainable management. Through Decision-Making Exercises (DME), students propose solutions on how to make sure our future is clean and ensure we have enough food and water to feed the future, moving from identifying crises to engineering a secure and sustainable world.
	2 x summative: 

1x short MP- Knowledge & Skills

1x Tracking assessment- Knowledge, Skills & Extended writing [This will cover previous units too]




2 x summative: 

1x short MP- Knowledge & Skills

1x long MP- Knowledge, Skills & Extended writing 






