Subject overview: KS4 Geography

	Subject Rationale (Intent)

	The Geography curriculum seeks to provide our students with the capability to effectively appreciate, interpret and interrogate the physical and human processes that dominate and shape their day-to-day realities and, furthermore, allows them to understand their place within the world as active citizens and scholars. 

The AQA specification is full of exciting and relevant geography which we intend to deliver in a balanced framework of physical and human themes. We intend to draw out the interesting links between them and allow our students to develop the investigative skills to carry out fieldwork confidently. Students will travel the world from their classroom, exploring case studies at a range of scales from the United Kingdom (UK), higher income countries (HICs), newly emerging economies (NEEs) and lower income countries (LICs). Topics of study include climate change, poverty, deprivation, global shifts in economic power and the challenge of sustainable resource use. Our GCSE Students will be encouraged to understand their role in society, by considering different viewpoints, values and attitudes and take decisions on current global issues and projects. At St Angela’s Geography department we intend to inspire amongst our Geographers genuine feelings of awe and wonder as they learn more about the world they are to inherit. We intend to enable our students to develop the skills, acquire the knowledge and spark the curiosity to continue onto A level Geography confidently. 


The geography curriculum has been designed to develop enquiry-led study for students through the use of fertile questions to frame the focus of each lesson. This creates a high level of challenge within learning objectives and lesson content as students are pushed to apply their knowledge and understanding to unseen scenarios. Students are assessed rigorously in every topic in a variety of formats, using extended writing, knowledge-led summative assessments and decision-making exercises that are synoptic in nature. Formative assessment and retrieval practice are embedded throughout schemes of work. Lesson tasks and activities are designed to develop critical analysis and evaluation to stretch higher order thinking. Students are also pushed to engage with geography in the real world through extra-curricular competitions. Flipped learning is used at every key stage to develop comprehension abilities. Students are frequently tasked with conducting research into particular topics to independently acquire new and relevant knowledge for the forthcoming lesson topics. 

	Exam Specification

	AQA GCSE Geography 8035

Paper 1 - Living with the physical environment
Paper 2 - Challenges in the human environment 
Paper 3 - Geographical applications

	Feedback in Geography at Keystage 4
	Literacy/ Oracy 

	Formative 
· Whole class checks: RAG cards & MWB 
· Cold calling 
· Low-stakes peer and self-assessment
· Extended writing within the lesson- teacher stamp & comments where applicable 
Summative 
· Unit assessments/extended marked pieces- T marking in red pen with use of a success criteria & diagnostic comments
· S create independent targets of WWW & EBI for their tracker following feedback lesson & teacher comments 
· End of Year Exam/Mocks
	· Key vocabulary is written into books and dual coded when necessary 
· Word banks to support students writing their own version of geographical definitions 
· Visual aids alongside text 
· Modelled reading aloud using full sentences 
· Note making/summarising 
· TPS & Structured TPS using sentence stems 
· Use of acronyms for extended writing structures
· Teacher models of extended writing using the visualiser
· Opportunities for presentation/public speaking


	YEAR 10

	Term
	Topic sequence
(What are you teaching?)
	Topic sequence rationale
(Why are you teaching this and how does it link to prior learning & skills?)
	Main method of assessment

	Term 1:1
	Section A: The challenge of Natural Hazards
Climate Change: 
· Evidence for climate change 
· Human and natural causes of climate change
· Mitigation of climate change
· Adaptation to climate change
	This unit has been selected to be taught first to build on from the key focus on climate change at the end of Y9 to bridge the gap between KS3 and KS4. 

Students learn to distinguish between natural and anthropogenic drivers of climate change, exploring how the Earth’s climate has shifted over geological time and accelerated in the modern era.This will allow students to develop an understanding of palaeoclimatological data, such as ice cores and tree rings, to evaluate evidence alongside contemporary indicators like rising global temperatures. Cross Curricular Link: Science

Students will also examine the physical processes, including orbital variations and volcanic activity, that have historically dictated these shifts.
Students will study the impacts of climate change in various global contexts, comparing strategies for mitigation and adaptation 

Students will continue to develop their skills by interpreting emissions graphs and risk maps to evaluate the effectiveness of management strategies across different scales.
	2 x Summative Assessments- Knowledge, Skills & Extended Writing

	Term 1:2
	To be started in Term 1.1- Section A: Urban issues and challenges
The Urban World
· The global pattern of urban change.
· Urban trends in different parts of the world including HICs and LICs.
· Factors affecting the rate of urbanisation – migration (push–pull theory), natural increase.
· Case study of a major city in an NEE: Rio de Janeiro
1. The importance of Rio de Janeiro
2. The impact of migration on Rio de Janeiro
3. Opportunities & Challenges created by urban growth 
· How is urban planning improving the quality of life for the urban poor?
	This topic makes a switch from physical systems to human geography, maintaining variety in the curriculum while allowing students to develop their understanding of how global populations are shifting and how cities must adapt to the pressures of rapid growth.

Students learn to differentiate between urbanisation (the growth in the proportion of people living in urban areas) and urban growth, as well as explain the global patterns and trends that see faster rates in LICs and NEEs compared to HICs. This will allow students to develop an understanding of the drivers behind rapid city expansion, specifically the push and pull factors of migration and the impact of natural increase. They also examine how these trends lead to the emergence of global megacities. 

Students will study urban issues and challenges in the context of Rio de Janeiro, a major city in a Newly Emerging Economy (NEE). They will evaluate its global and regional importance, the socio-economic opportunities it provides, and the significant challenges created by growth, such as favelas, crime, and environmental pollution. 
Students will learn about how urban planning and large-scale management schemes, such as the Favela Bairro Project and infrastructure improvements for the Olympics, are used to improve the quality of life for the urban poor. 

Students will continue to develop their skills by using maps and data to track urban change, interpreting proportional symbols for megacities, and evaluating the success of sustainable management strategies within informal settlements. Cross curricular: Maths
	2 x Summative Assessments- Knowledge, Skills & Extended Writing

	Term 2:1

	Section A: Urban issues and challenges
Urban Change in UK & Urban Sustainability
· The distribution of population and the major cities in the UK.
· Case study of a major UK city: London
1. The importance of London
2. The impact of migration on London
3. Opportunities & Challenges created by urban change 
· Urban regeneration project
· Features of sustainable Urban Living 
· Urban transport strategies 

Human Fieldwork Enquiry
· Selecting a suitable enquiry
· Data collection & Sampling
· Data Presentation
· Data Analysis & Conclusions 

	This unit continues the study of the urban world, this time allowing students to explore a HIC context of London. 

Students learn to differentiate between the distribution of population and the location of major cities in the UK, as well as explain the physical and economic factors that have shaped the country's urban landscape. This will allow students to develop an understanding of the drivers behind urban change in the UK, specifically the role of national and international migration in shaping the character and growth of major urban centres. They also examine the social, economic, and environmental impacts of these shifts on the UK's population density. 

Students will study urban issues and challenges in the context of London, a global city of immense regional and international importance. They will evaluate the opportunities created by urban change, such as cultural mix and integrated transport systems, alongside challenges like urban deprivation, housing inequality, and air pollution. 

Students will learn about how urban regeneration projects, such as the Stratford Olympic Park redevelopment, are used to transform derelict brownfield sites and stimulate economic growth. They will also explore the features of sustainable urban living, including water and energy conservation and the use of urban transport strategies to reduce congestion. 

Students will continue to develop their skills by using maps and data to track demographic shifts, interpreting population density maps, and evaluating the success of sustainable management strategies within modern cities. 

This unit provides an excellent base for students to begin their human fieldwork enquiry which will explore the ideas discussed in this unit, allowing students to apply this knowledge in Stratford’s East Village. Students will develop their fieldwork skills, collecting, presenting and analysing data to come to appropriate conclusions, whilst evaluating each phase of the process along the way 
	2 x Summative Assessments- Knowledge, Skills & Extended Writing

	Term 2:2
	Section C: Physical landscapes in the UK
River Landscapes
· The location of major upland/lowland areas and river systems.
· River processes and profile
· River Tees- Upper course landforms 
· River Tees- Middle course landforms
· River Tees- Lower course landforms 
· Factors affecting flood risk 
· Understanding hydrographs 
· Flood management schemes 
	This topic makes a switch from human systems back to physical geography, maintaining variety in the curriculum while allowing students to develop their understanding of how natural landscapes are managed to protect human settlements and infrastructure.

Students learn to differentiate between the upland and lowland regions of the UK, as well as explain the physical processes such as erosion, transportation, and deposition that shape the country's diverse river systems. This will allow students to develop an understanding of how a river's long and cross profiles change from source to mouth. They also examine the distinctive landforms created by these processes, from steep V-shaped valleys in the upper course to wide floodplains and estuaries in the lower course. 

Students will study river landscapes in the context of the River Tees in North East England. They will evaluate its journey from the Pennines to the North Sea, identifying key features such as the High Force waterfall (upper course), meanders near Barnard Castle (middle course), and large-scale levees and mudflats near its mouth (lower course). 

Students will learn about the physical and human factors that increase flood risk, such as intense rainfall and urbanisation. They will gain proficiency in interpreting hydrographs to understand the relationship between precipitation and river discharge. 

Students will continue to develop their skills by using ordnance survey maps to identify river features, comparing hard engineering (like dams and levées) with soft engineering (such as floodplain zoning and afforestation) to manage flood risk. 
	2 x Summative Assessments- Knowledge, Skills & Extended Writing

	Term 3:1
	Section C: Physical landscapes in the UK
Coastal Landscapes 
· Types of waves 
· Coastal processes 
· The importance of geology at the coast 
· Landforms of erosion
· Landforms of deposition 
· Coastal management 

Physical Fieldwork Enquiry 
· Selecting a suitable enquiry
· Data collection & Sampling
· Data Presentation
· Data Analysis & Conclusions 
	Staying with a physical theme of landscapes across the UK, students learn to differentiate between constructive and destructive waves, as well as explain the physical processes like erosion, transportation, and deposition that continuously reshape the UK's coastline. This will allow students to develop an understanding of how geology, specifically rock type and structure, influences the rate of coastal retreat and the formation of distinctive landscapes. 

Students also examine how discordant and concordant coastlines lead to the development of headlands and bays. 

Students will study coastal landforms in the context of various UK locations, such as the Dorset Coast. They will investigate the sequence of erosion that creates caves, arches, stacks, and stumps, and compare these with depositional features like spits, bars, and sand dunes. 
Students will learn about the different strategies used in coastal management to protect vulnerable communities and infrastructure. 

Students will also evaluate the costs and benefits of hard engineering (such as sea walls and groynes) and soft engineering (like beach nourishment and managed retreat) which provides a perfect foundation for their physical fieldwork enquiry where they will apply this knowledge to Walton on the Naze. 

Students will develop their fieldwork skills, collecting, presenting and analysing data to come to appropriate conclusions, whilst evaluating each phase of the process along the way. Cross curricular: Maths

Students will also continue to develop their skills by using ordnance survey maps to identify coastal features, interpreting longshore drift diagrams, and analyzing the impact of human intervention on natural systems. 
	2 x Summative Assessments- Knowledge, Skills & Extended Writing

	Term 3:2
	Section A: The Challenge of the natural world 
Tectonic Hazards
· Natural hazards
· Tectonic Plates 
· Earthquake Formation
· LIC Earthquake- Turkey-Syria 2023
· HIC Earthquake- Namie 2022
· Monitoring, prediction, protection and planning

Weather Hazards- May enter Y11 
· Global atmospheric circulation
· Distribution and formation of tropical storms
· Case Study:Hurricane Melissa 2025 Impacts and Responses to a tropical storm 
· Monitoring, prediction, protection and planning
· UK weather hazards
· UK heatwave 2022
	Students learn to differentiate between tectonic and weather hazards, as well as explain the physical processes such as convection currents and global atmospheric circulation that drive these powerful natural events. 
This will allow students to develop an understanding of plate tectonic theory, exploring how interactions at constructive, destructive, and conservative plate margins lead to earthquake formation. They also examine the atmospheric conditions required for tropical storms to develop, specifically focusing on the role of high sea temperatures and the Coriolis effect. 

Students will study tectonic hazards in the context of contrasting wealth, comparing the impacts and responses to the 2023 Turkey-Syria earthquake (LIC/NEE) with the 2022 Namie earthquake in Japan (HIC). 

Students will expand this to weather hazards by investigating the primary and secondary effects of Hurricane Melissa (2025) and the extreme social and economic impacts of the 2022 UK heatwave. 

Students will learn how the risks posed by these hazards are reduced through monitoring, prediction, protection, and planning. They will evaluate why people continue to live in hazardous areas and how management strategies save lives. 

Students will continue to develop their skills by using global maps to track hazard distribution, interpreting hydrographs and weather charts, and using GIS to evaluate the effectiveness of evacuation routes and emergency planning.
	2 x Summative Assessments- Knowledge, Skills & Extended Writing

	YEAR 11

	Term
	Topic sequence
	Topic sequence rationale
(Why are you teaching this and how does it link to prior learning?)
	Main methods of assessment

	Term 1:1
	Section B: The changing economic world 
The development gap 
· Development indicators
· The development gap
· Causes of the development gap
· Closing the development gap
NEE case study Nigeria: 
· Political, historical, cultural context
· Economic structure and change
· TNCs in Nigeria
· Environmental issues with industrial development
· Manufacturing as a stimulus for economic development
	This topic shifts the focus to global economics and development, and allows students to make connections back to the impact that natural hazards have on a country's ability to develop. 

Students learn to differentiate between development indicators, such as GNI per capita and the Human Development Index (HDI), as well as explain the complex factors that have created the global development gap. This will allow students to develop an understanding of the uneven progress of nations and the strategies used to reduce this inequality, such as fair trade, debt relief, and microfinance. They also examine the role of International Aid and how it can effectively stimulate long-term growth in lower-income regions.

Students will study economic change in the context of Nigeria, a Newly Emerging Economy (NEE) and the largest economy in Africa. They will evaluate its political and cultural history, investigating how its shift from an agricultural base to an industrial and oil-rich economy has transformed its global standing.

Students will learn about the influence of Transnational Corporations (TNCs), such as Shell, exploring the balance between economic investment and the significant environmental issues caused by industrial development and oil spills. They will also assess how the growth of manufacturing acts as a stimulus for the multiplier effect.

Students will continue to develop their skills by interpreting demographic transition models, comparing choropleth maps of global wealth, and using statistical data to evaluate the quality of life across different regions of Nigeria.
	2 x Summative Assessments- Knowledge, Skills & Extended Writing

	Term 1:2
	Section B: The Changing UK Economy
· UK’s changing industrial structure
· Deindustrialisation
· Post-industrial economy
· Effects of industry on the environment
· Sustainable development of industry
· Science and business parks
· Transport infrastructure
· Connections with the wider world
	This unit continues the study of the influence of economies on development, this time allowing students to explore a HIC context of London. 

Students learn to differentiate between the primary, secondary, tertiary, and quaternary sectors, as well as explain the shift from an industrial to a post-industrial economy driven by deindustrialisation and the rise of the knowledge economy. This will allow students to develop an understanding of the drivers behind the UK's changing industrial structure, specifically the impact of globalisation and mechanisation. 

Students will study the growth of science and business parks in the context of their relationship with universities and transport links. They will evaluate how modern industrial developments aim for sustainability by reducing environmental impacts through carbon capture and brownfield site regeneration. 

Students will learn about the UK's transport infrastructure and its role in regional growth. They will investigate major projects evaluating how these developments improve the UK's connections with the wider world and trade partners

Students will continue to develop their skills by interpreting employment structure diagrams, mapping the North-South divide, and evaluating the success of government policies aimed at rebalancing the UK economy.
	2 x Summative Assessments- Knowledge, Skills & Extended Writing

	Term 2:1
	The living world: Ecosystems
· Ecosystem processes and features
· Small scale UK ecosystems
· Biomes around the world
Tropical Rainforests
· The physical characteristics of a tropical rainforest.
· The interdependence of climate, water, soils, plants, animals and people.
· How plants and animals adapt to the physical conditions & issues related to biodiversity.
· Case study of deforestation
· Sustainable management in the TRF
	This topic makes a switch from human-dominated landscapes to physical systems, allowing students to develop their understanding of the value of the natural living world and the critical need for global conservation.

Students learn to differentiate between biotic and abiotic components, as well as explain the physical processes like nutrient cycling and energy flow through food webs and chains. This will allow students to develop an understanding of the complex links within natural systems at various scales. 

Students also examine small-scale UK ecosystems, such as freshwater ponds or deciduous woodlands, to see how changes to one component can have knock-on effects for the entire system. 

Students will study global ecosystems in the context of the world's major biomes, such as tropical rainforests, deserts, and tundra. They will investigate the interdependence of climate, water, soils, plants, animals, and people, focusing on how stratified vegetation layers and high biodiversity are maintained in extreme equatorial conditions. Cross curricular: Science

Students will learn about the adaptations of flora and fauna, such as buttress roots and drip-tip leaves, which allow species to thrive in hot, humid environments. 

They will also explore a case study of deforestation in the Amazon, evaluating the economic drivers against the environmental impacts on global climate and local biodiversity. 

Students will continue to develop their skills by interpreting climate graphs, analyzing nutrient cycle diagrams and evaluating the success of sustainable management strategies
	2 x Summative Assessments- Knowledge, Skills & Extended Writing

	Term 2:2
	The living world: Hot Deserts
· The physical characteristics of a hot desert.
· The interdependence of climate, water, soils, plants, animals and people.
· How plants and animals adapt to the physical conditions & issues related to biodiversity.
· Opportunities & Challenges of  Hot Desert Environment 
· Causes & Management of desertification 

Pre-release material for Unit 3 exam is released in March. This forms the basis of the lessons in this term as students analyse and evaluate the source material.
	This topic maintains variety in the curriculum by exploring extreme environments, allowing students to develop their understanding of how human ingenuity enables survival in some of the most inhospitable places on Earth.

Students learn to differentiate between the physical characteristics of hot deserts, such as extreme temperature ranges and low precipitation, as well as explain the interdependence between climate, sandy soils, and specialized life forms. This will allow students to develop an understanding of how flora and fauna have evolved unique adaptations to survive water scarcity. 

Students also examine the fragility of these ecosystems, investigating how biodiversity is threatened by both natural shifts and human interference. Cross curricular: Science

Students will study the opportunities and challenges of development in a hot desert environment, using a case study such as the Thar Desert. 

Students will evaluate the potential for mineral extraction, energy production, and tourism, while considering the constraints of extreme heat, limited water supply, and remote accessibility. 

Students will learn about the process of desertification and will investigate the human and physical causes, such as overgrazing and climate change, and explore management strategies

Students will continue to develop their skills by interpreting climate graphs with extreme temperature scales, analyzing cross-sections of desert landforms, and evaluating the sustainability of irrigation schemes in arid regions. Cross curricular: Maths

Once the student booklet is released for the Issues Evaluation 3 weeks will be spent preparing for Paper 3. Students learn to describe and interpret information from a variety of sources to make decisions and judgements. They will learn to base their decisions  on evidence and learn to link data sets to arrive at logical conclusions.
	2 x Summative Assessments- Knowledge, Skills & Extended Writing

	Term 3:1
	Section C: The challenge of resource management
· The significance of food, water and energy to economic and social well-being.
· An overview of global inequalities in the supply and consumption of resources.
Water Management 
· The changing demand for water
· Water quality and pollution management
· matching supply and demand – areas of deficit and surplus
· The need for transfer to maintain supplies.
	Students learn to differentiate between the significance of food, water, and energy as essential pillars for human development, as well as explain how access to these resources directly dictates the economic and social well-being of global populations. This will allow students to develop an understanding of the global inequalities in resource supply and consumption.

Students will then study the complexities of water management in the context of rising global demand driven by population growth and industrialisation. They will evaluate the challenges of water quality and pollution management, considering how industrial waste and agricultural runoff threaten safe supplies. Cross curricular: Science

Students will learn about the geographical mismatch between water surplus and water deficit. They will investigate the need for large-scale water transfer schemes to move water from areas of plenty to those in need
Water has been chosen to allow students to make links back to a variety of topics from their KS4 journey and particularly due to the impact that a changing climate could be having. 

Students will continue to develop their skills by interpreting resource distribution maps, analyzing supply-demand graphs, and using GIS to identify regions at high risk of water insecurity
	2 x Summative Assessments- Knowledge, Skills & Extended Writing

	Term 3:2
	Public Exams 



