Subject overview: KS5 Geography

	Subject Rationale (Intent)

	The Geography curriculum seeks to provide our students with the capability to effectively appreciate, interpret and interrogate the physical and human processes that dominate and shape their day-to-day realities and, furthermore, allows them to understand their place within the world as active citizens and scholars. 

Studying geography at AS and A-level is all about developing further knowledge and understanding of a number of aspects of the subject which are already covered at key stage 3 and at GCSE. The curriculum has been designed to include concepts that are familiar to students such as location, place, processes and environments and the study of these are different geographical scales - local, national, regional and global. However, what the A-level curriculum intends to do is to provide these young geographers with the ability to recognise that knowledge and understanding cannot simply be compartmentalised into a distinct split of physical and human geography but that they must consider the complex people – environment interactions that exist at all geographical scales. Furthermore, lessons at Saint Angela’s geography department will allow students to develop a deeper understanding of important geographical concepts of causality, systems, equilibrium, feedback, inequality, representation, identity, globalisation, interdependence, mitigation and adaptation, sustainability, risk, resilience and thresholds. Finally, the A-level curriculum intends to provide students with a deep understanding of the fundamental role of fieldwork as a tool to understand and generate new knowledge about the real world, and become skilled at planning, undertaking and evaluating their very own fieldwork.

The geography curriculum has been designed to develop enquiry-led study for students through the use of fertile questions to frame the focus of each lesson. This creates a high level of challenge within learning objectives and lesson content as students are pushed to apply their knowledge and understanding to unseen scenarios. Students are assessed rigorously in every topic in a variety of formats, using extended writing, knowledge-led summative assessments and decision-making exercises that are synoptic in nature. Formative assessment and retrieval practice are embedded throughout schemes of work. Lesson tasks and activities are designed to develop critical analysis and evaluation to stretch higher order thinking. Students are also pushed to engage with geography in the real world through extra-curricular competitions. Flipped learning is used at every key stage to develop comprehension abilities. Students are frequently tasked with conducting research into particular topics to independently acquire new and relevant knowledge for the forthcoming lesson topics. 

	Exam Specification

	AQA A Level Geography

Unit 1 - Physical Geography
Unit 2 - Human Geography
Unit 3 - Non Examined Assessment - Independent investigation

	Feedback in Geography at Keystage 5
	Literacy/ Oracy 

	Formative 
· Whole class checks: RAG cards & MWB 
· Cold calling 
· Low-stakes peer and self-assessment
· Extended writing within the lesson- teacher stamp & comments where applicable 
Summative 
· T uses diagnostic comments based on level descriptors/student-friendly marking grid 
· S create independent targets of WWW & EBI for their tracker following feedback lesson & teacher comments 
	· Frequent homework to independently create definitions of key words
· Wider reading of literary articles 
· Opportunities for presentation/public speaking 
· Note making/summarising- Cornell Method
· TPS & Structured TPS using sentence stems 
· Use of acronyms for extended writing structures 

	YEAR 12 

	Term
	Topic sequence
(What are you teaching?)
	Topic sequence rationale
(Why are you teaching this and how does it link to prior learning & skills?)
	Main method of assessment

	Term 1:1
Term 1:2
Term 2:1
	Water & Carbon Cycles 
3.1.1.1 Water and carbon cycles as natural systems
· Systems in physical geography: systems concepts and their application to the water and carbon cycles inputs – outputs, energy, stores/components, flows/transfers, positive/negative feedback, dynamic equilibrium.
3.1.1.2 The water cycle
· Global distribution and size of major stores of water – lithosphere, hydrosphere, cryosphere and atmosphere.
· Processes driving change in the magnitude of these stores over time and space , including flows and transfers: evaporation, condensation, cloud formation, causes of precipitation and cryospheric processes at hill slope, drainage basin and global scales with reference to varying timescales involved.
· Drainage basins as open systems – inputs and outputs, to include precipitation, evapo-transpiration and runoff; stores and flows, to include interception, surface, soil water, groundwater and channel storage; stemflow, infiltration overland flow, and channel flow. Concept of water balance.
· Runoff variation and the flood hydrograph.
· Changes in the water cycle over time including natural variation of storm events, seasonal changes and human impact including farming practices, land use change and water abstraction.
3.1.1.3 The carbon cycle
· Global distribution, and size of major stores of carbon – lithosphere, hydrosphere, cryosphere biosphere, atmosphere.
· Factors driving change in the magnitude of these stores over time and space , including flows and transfers at plant, sere and continental scales. Photosynthesis, respiration, decomposition, combustion, carbon sequestration in oceans and sediments , weathering.
· Changes in the carbon cycle over time, to include natural variation (including wild fires, volcanic activity) and human impact (including hydrocarbon fuel extraction and burning, farming practices, deforestation, land use changes).
· The carbon budget and the impact of the carbon cycle upon land, ocean and atmosphere, including global climate.
3.1.1.4 Water, carbon, climate and life on Earth
· The key role of the carbon and water stores and cycles in supporting life on Earth with particular reference to climate. The relationship between the water cycle and carbon cycle in the atmosphere.
·  The role of feedback within and between cycles and their link to climate change and implications for life on Earth .
· Human interventions in the carbon cycle designed to influence carbon transfers and mitigate the impacts of climate change.
	This sequence allows students to bridge the gap between KS4 and KS5 as the knowledge of the drainage basin as studied in river topics at KS3/4 is expanded through detailed analysis of the water cycle at multiple scales, including the processes of runoff, infiltration, and water balance. 
Climate change is revisited through a more advanced exploration of the carbon cycle, feedback mechanisms, and human impacts such as deforestation and fossil fuel use. 
The tropical rainforest biome, previously explored in relation to biomes and resource use, is now analysed through the lens of its role in global water and carbon systems, linking physical processes to sustainability and global environmental change. Cross curricular: Maths

Students learn to differentiate between open and closed systems, as well as explain how the water and carbon cycles function as natural systems through the interaction of inputs, outputs, energy, and stores.

This will allow students to develop an understanding of dynamic equilibrium and the critical role of feedback loops. They examine how positive and negative feedback within and between these cycles can either stabilise or accelerate global climate change, directly impacting the conditions required for life on Earth.

Students will study the global distribution and magnitude of major stores. They will investigate the physical processes driving change over varying timescales, from photosynthesis and decomposition in the carbon cycle to infiltration and runoff within a drainage basin system.

Students will learn about the human and natural factors that disrupt these cycles. They will evaluate the impact of deforestation, farming practices, and fossil fuel combustion on the global carbon budget, alongside the effects of water abstraction and land-use change on flood hydrographs and the water balance.

Students examine how these cycles operate globally and locally, their interconnections, and their significance for climate regulation and life on Earth, through 2 significant case studies: The Amazon Rainforest & The River Exe

In the Water & Carbon and Resource Security units, students apply core skills by interpreting and annotating a range of visual materials like maps, diagrams, graphs, and digital imagery to understand environmental processes and resource distribution. They use overlays to analyze spatial data physically and electronically, enhancing their geographic insight. 
Literacy skills support their ability to analyze factual and creative texts, while numeracy enables accurate measurement and data handling. Cross curricular: Maths/English
	2 x Summative (Every HT)- 

1- [4,6,6/9 markers]
2- [20 marker]

	
	Changing Places 
Place studies embedded throughout 
3.2.2.1 The nature and importance of places
· The concept of place and the importance of place in human life and experience.
· Insider and outsider perspectives on place.
· Near places and far places, experienced places and media places.
· Factors contributing to the character of place

3.2.2.2 Changing places – relationships, connections, meaning and representation
· The ways in which the following factors: relationships and connections, meaning and representation, affect continuity and change in the nature of places and our understanding of place
· The ways in which students’ own lives and those of others are affected by continuity and change in the nature of places and our understanding of place.
3.2.2.2.1 Relationships and connections
· The impact of relationships and connections on people and place with a particular focus on changing demographic and cultural characteristics
· How the demographic, socio-economic and cultural characteristics of places are shaped by shifting flows of people, resources, money and investment, and ideas at all scales from local to global.
· The characteristics and impacts of external forces operating at different scales from local to global, including either government policies or the decisions of transnational corporations or the impacts of international or global institutions.
· How past and present connections, within and beyond localities, shape places and embed them in the regional, national, international and global scales.
3.2.2.2.2 Meaning and representation
· The importance of the meanings and representations attached to places by people with a particular focus on people's lived experience of place in the past and at present.
· How humans perceive, engage with and form attachments to places and how they present and represent the world to others, including the way in which everyday place meanings are bound up with different identities, perspectives and experiences.
· How external agencies, including government, corporate bodies and community or local groups make attempts to influence or create specific place-meanings and thereby shape the actions and behaviours of individuals, groups, businesses and institutions.
· How places may be represented in a variety of different forms such as advertising copy, tourist agency material, local art exhibitions in diverse media (eg film, photography, art, story, song etc) that often give contrasting images to that presented formally or statistically such as cartography and census data.
· How both past and present processes of development can be seen to influence the social and economic characteristics of places and so be implicit in present meanings.
	Students learn to differentiate between location, locale, and sense of place, exploring how human experience and emotional attachment transform physical spaces into meaningful "places." This will allow students to develop an understanding of insider and outsider perspectives, as well as the distinction between near and far places and the impact of media representations on our perception of reality. They also examine the endogenous and exogenous factors that contribute to a location's unique character. Cross curricular: Psychology/Sociology

Students will study how relationships and connections at local to global scales shape the demographic and cultural identity of a place. They will evaluate the impact of external forces, including government policies and transnational corporations, and how these "agents of change" influence both past and present processes of development and social change. Cross curricular: Economics/Politics

Students will learn about the power of meaning and representation, investigating how humans form attachments to places and how everyday identities are bound up in these meanings. They will analyze how external agencies (like tourist boards or community groups) attempt to "rebrand" places, often creating a tension between formal census data and qualitative forms like art, film, and song.

Students will continue to develop their skills by utilizing diverse media sources to track how places are represented, comparing quantitative cartographic data with qualitative lived experiences to understand the dynamic and contested nature of place. Cross curricular: Maths

	2 x Summative (Every HT)- 

1- [4,6,6/9 markers]
2- [20 marker]

	
	NEA- Fieldwork 
	Students will get the opportunity to attend school-led and independent fieldwork to collate data for a possible human NEA Investigation

Through a variety of fieldwork opportunities students use a blend of qualitative and quantitative skills to gather, analyze, and represent geographical data. Qualitatively, they employ methods like interviews to critically interpret diverse textual and visual sources while considering ethical and socio-political implications of working with human communities. Quantitatively, they collect and analyze geospatial and digital data using tools like GIS, applying descriptive and inferential statistics to understand spatial patterns and relationships. Throughout, students use core skills such as map annotation, graphing, and data visualization, alongside ICT tools for data collection and analysis, ensuring robust and ethical investigation and representation of geographical phenomena. Cross curricular: Maths
	

	Term 2:2
Term 3:1
Term 3:2
	Coastal Systems & Landscapes- Will go into Y13
3.1.3.1 Coasts as natural systems
· Systems in physical geography: systems concepts and their application to the development of coastal landscapes – inputs, outputs, energy, stores/components, flows/transfers, positive/negative feedback, dynamic equilibrium. 
· The concepts of landform and landscape and how related landforms combine to form characteristic landscapes.

3.1.3.2 Systems and processes
· Sources of energy in coastal environments: winds, waves (constructive and destructive), currents and tides. Low energy and high energy coasts.
· Sediment sources, cells and budgets.
· Geomorphological processes: weathering, mass movement, erosion, transportation and deposition.
· Distinctively coastal processes: marine: erosion – hydraulic action, wave quarrying, corrasion/abrasion, cavitation, solution, attrition; transportation: traction, suspension (longshore/littoral drift) and deposition; sub-aerial weathering, mass movement and runoff.

3.1.3.3 Coastal landscape development
· This content must include study of a variety of landscapes from beyond the United Kingdom (UK) but may also include UK examples.
· Origin and development of landforms and landscapes of coastal erosion: cliffs and wave cut platforms, cliff profile features including caves, arches and stacks; factors and processes in their development.
· Origin and development of landforms and landscapes of coastal deposition. Beaches, simple and compound spits, tombolos, offshore bars, barrier beaches and islands and sand dunes; factors and processes in their development.
· Estuarine mudflat/saltmarsh environments and associated landscapes; factors and processes in their development.
· Eustatic, isostatic and tectonic sea level change: major changes in sea level in the last 10,000 years.
· Coastlines of emergence and submergence. Origin and development of associated landforms: raised beaches, marine platforms; rias, fjords, Dalmatian coasts.
· Recent and predicted climatic change and potential impact on coasts.
· The relationship between process, time, landforms and landscapes in coastal settings.

3.1.3.4 Coastal management
· Traditional approaches to coastal flood and erosion risk: hard and soft engineering. 
· Sustainable approaches to coastal flood risk and coastal erosion management: shoreline management/integrated coastal zone management.
	Students learn to differentiate between coasts as open systems, explaining how the interaction of inputs, outputs, and energy flows drives the development of distinct coastal landscapes.This will allow students to develop an understanding of sediment cells and budgets, exploring how processes like longshore drift and wave quarrying maintain a state of dynamic equilibrium. 

Students will also examine the role of geomorphological processes, including sub-aerial weathering and mass movement, in shaping cliff profiles and beach morphology.

Students will study coastal landscape development in both UK and international contexts, investigating landforms of erosion like wave-cut platforms and landforms of deposition such as tombolos, barrier islands, and saltmarshes. They will evaluate the impact of eustatic and isostatic sea level change on the formation of emergent and submergent coastlines, including rias, fjords, and Dalmatian coasts.

Students will learn about the challenges of coastal management in the face of predicted climate change. They will compare traditional hard and soft engineering with modern, sustainable approaches like Integrated Coastal Zone Management (ICZM) and Shoreline Management Plans (SMPs).

Adopting a systems approach, students explore how energy, inputs, outputs, and feedback mechanisms influence coastal landscape development in Sundarbans and Holderness

Students apply cartographic skills by interpreting various maps to explore dynamic environments like coastal systems and landscapes, helping them understand processes like sediment movement and erosion. They use graphical skills, including line, bar, scatter, and pie charts, to analyze data trends related to coastal change and human impacts on place. Cross curricular: Maths
	2 x Summative (Every HT)- 

1- [4,6,6/9 markers]
2- [20 marker]

	
	Global Systems- Will go into Y13
3.2.1.1 Globalisation
· Dimensions of globalisation: flows of capital, labour, products, services and information; global marketing; patterns of production, distribution and consumption.
· Factors in globalisation: the development of technologies, systems and relationships, including financial, transport, security, communications, management and information systems and trade agreements.

3.2.1.2 Global systems
· Form and nature of economic, political, social and environmental interdependence in the contemporary world.
· Issues associated with interdependence including how:
· Unequal flows of people, money, ideas and technology within global systems can sometimes act to promote stability, growth and development but can also cause inequalities, conflicts and injustices for people and places
· Unequal power relations enable some states to drive global systems to their own advantage and to directly influence geopolitical events, while others are only able to respond or resist in a more constrained way.

3.2.1.3 International trade and access to markets

· Global features and trends in the volume and pattern of international trade and investment associated with globalisation.

· Trading relationships and patterns between large, highly developed economies such as the United States, the European Union, emerging major economies such as China and India and smaller, less developed economies such as those in sub-Saharan Africa, southern Asia and Latin America.

· Differential access to markets associated with levels of economic development and trading agreements and its impacts on economic and societal well-being.

· The nature and role of transnational corporations (TNCs), including their spatial organisation, production, linkages, trading and marketing patterns, with a detailed reference to a specified TNC and its impacts on those countries in which it operates.

· World trade in at least one food commodity or one manufacturing product.

3.2.1.4 Global governance
· The emergence and developing role of norms, laws and institutions in regulating and reproducing global systems.

· Issues associated with attempts at global governance, including how:
· Agencies, including the UN in the post-1945 era, can work to promote growth and stability but may also exacerbate inequalities and injustices
· Interactions between the local, regional, national, international and global scales are fundamental to understanding global governance.

3.2.1.5 The 'global commons'
· The concept of the ‘global commons’. The rights of all to the benefits of the global commons. Acknowledgement that the rights of all people to sustainable development must also acknowledge the need to protect the global commons.

3.2.1.5.1 Antarctica as a global common
· An outline of the contemporary geography, including climate, of Antarctica (including the Southern Ocean as far north as the Antarctic Convergence) to demonstrate its role as a global common and illustrate its vulnerability to global economic pressures and environmental change.
· Threats to Antarctica 
· Critical appraisal of the developing governance of Antarctica.
· The role of NGOs in monitoring threats and enhancing protection of Antarctica.
· Analysis and assessment of the geographical consequences of global governance for citizens and places in Antarctica and elsewhere to specifically consider how global governance underlies and impacts on students’ and other people's lives across the globe.

3.2.1.6 Globalisation critique
· The impacts of globalisation to consider the benefits of growth, development, integration, stability against the costs in terms of inequalities, injustice, conflict and environmental impact.
	Students learn to differentiate between the dimensions of globalisation as well as explain the technological and political factors, such as trade agreements and communication systems, that accelerate global integration.This will allow students to develop an understanding of global systems and the nature of international interdependence. Cross curricular: Economics

Students will examine how unequal flows of money and ideas can promote stability and growth in some regions while causing inequalities, conflicts, and injustices in others, driven by unequal power relations between states. Cross curricular: Politics

Students will study international trade and access to markets, investigating the role of Transnational Corporations (TNCs) and their global spatial organisation. They will evaluate the impacts of a specific TNC on the countries in which it operates and analyse the global trade patterns of a specific commodity, such as oil or coffee, to understand how market access affects societal well-being.

Students will learn about global governance and the role of international norms and institutions like the United Nations in regulating global systems. They will investigate the concept of the 'Global Commons' using Antarctica as a primary case study, evaluating its vulnerability to economic pressures and the effectiveness of the Antarctic Treaty System in protecting this unique environment.

Students will continue to develop their skills by analyzing trade flow maps, interpreting complex data on global wealth disparities, and critically appraising the role of NGOs in monitoring environmental threats at a global scale

	2 x Summative (Every HT)- 

1- [4,6,6/9 markers]
2- [20 marker]

	
	NEA- Fieldwork 
	Students will get the opportunity to attend school-led and independent fieldwork to collate data for a possible physical NEA Investigation

Through a variety of fieldwork opportunities students use a blend of qualitative and quantitative skills to gather, analyze, and represent geographical data. Qualitatively, they employ methods like interviews to critically interpret diverse textual and visual sources while considering ethical and socio-political implications of working with human communities. Quantitatively, they collect and analyze geospatial and digital data using tools like GIS, applying descriptive and inferential statistics to understand spatial patterns and relationships. Throughout, students use core skills such as map annotation, graphing, and data visualization, alongside ICT tools for data collection and analysis, ensuring robust and ethical investigation and representation of geographical phenomena.  Cross curricular: Maths
	

	YEAR 13 

	Term
	Topic sequence
	Topic sequence rationale
(Why are you teaching this and how does it link to prior learning?)
	Main methods of assessment

	Term 1:1
Term 1:2

Term 2:1
Term 2:2
	Hazards
3.1.5.1 The concept of hazard in a geographical context
· Nature, forms and potential impacts of natural hazards (geophysical, atmospheric and hydrological). 
· Hazard perception and its economic and cultural determinants. 
· Characteristic human responses – fatalism, prediction, adjustment/adaptation, mitigation, management, risk sharing – and their relationship to hazard incidence, intensity, magnitude, distribution and level of development. 
· The Park model of human response to hazards. 
· The Hazard Management Cycle.

3.1.5.2 Plate tectonics
· Earth structure and internal energy sources. 
· Plate tectonic theory of crustal evolution: tectonic plates; plate movement; gravitational sliding; ridge push, slab pull; convection currents and sea-floor spreading.
· Destructive, constructive and conservative plate margins. Characteristic processes: seismicity and vulcanicity. 
· Associated landforms: young fold mountains, rift valleys, ocean ridges, deep sea trenches and island arcs, volcanoes.
· Magma plumes and their relationship to plate movement.

3.1.5.3 Volcanic hazards
· The nature of vulcanicity and its relation to plate tectonics : forms of volcanic hazard: nuées ardentes, lava flows, mudflows, pyroclastic and ash fallout, gases/acid rain, tephra. 
· Spatial distribution, magnitude, frequency, regularity and predictability of hazard events.

· Impacts: primary/secondary, environmental, social, economic, political. 
· Short and long-term responses: risk management designed to reduce the impacts of the hazard through preparedness, mitigation, prevention and adaptation.
· Impacts and human responses as evidenced by a recent volcanic event.

3.1.5.4 Seismic hazards
· The nature of seismicity and its relation to plate tectonics : forms of seismic hazard: earthquakes, shockwaves , tsunamis, liquefaction, landslides . 
· Spatial distribution, randomness, magnitude, frequency, regularity, predictability of hazard events.
· Impacts: primary/secondary; environmental, social, economic, political. 
· Short and long-term responses; risk management designed to reduce the impacts of the hazard through preparedness, mitigation, prevention and adaptation.
· Impacts and human responses as evidenced by a recent seismic event.

3.1.5.5 Storm hazards
· The nature of tropical storms and their underlying causes. 
· Forms of storm hazard: high winds, storm surges, coastal flooding, river flooding and landslides. 
· Spatial distribution, magnitude, frequency, regularity, predictability of hazard events.
· Impacts: primary/secondary, environmental, social, economic, political. 
· Short and long-term responses: risk management designed to reduce the impacts of the hazard through preparedness, mitigation, prevention and adaptation.
· Impacts and human responses as evidenced by two recent tropical storms in contrasting areas of the world.

3.1.5.6 Fires in nature
· Nature of wildfires. 
· Conditions favouring intense wild fires: vegetation type, fuel characteristics, climate and recent weather and fire behaviour. 
· Causes of fires: natural and human agency. Impacts: primary/secondary, environmental, social, economic, political. 
· Short and long-term responses; risk management designed to reduce the impacts of the hazard through preparedness, mitigation, prevention and adaptation.
· Impact and human responses as evidenced by a recent wild fire event.
	Students learn to differentiate between geophysical, atmospheric, and hydrological hazards, as well as explain how human perceptions are dictated by economic development and cultural shifts.This will allow students to develop an understanding of the Park Model and the Hazard Management Cycle, evaluating how societies respond to and recover from disasters. 

Students also examine the underlying lithospheric processes of plate tectonics, including ridge push and slab pull, which drive the formation of mountain ranges, rift valleys, and ocean ridges.

Students will study the nature of volcanic, seismic, and storm hazards in a global context. They will investigate the primary and secondary impacts of pyroclastic flows, liquefaction, and storm surges, comparing the effectiveness of short-term emergency responses with long-term mitigation and preparedness strategies.

Students will learn about the increasing threat of wildfires, exploring how vegetation types and climatic shifts create conditions for intense fire behaviour. Through specific case studies of recent tectonic events (Nyriagongo/Eyafjallajokul/Tohoku) and atmospheric hazards in contrasting regions (Hurricane Matthew & Katrina/Alberta wildfires), they will analyse how the magnitude and frequency of hazards intersect with human vulnerability. 

Students will also explore human responses to hazards such as adaptation, mitigation, and management and how economic, cultural, and social factors influence hazard perception and vulnerability, particularly in the multihazardous environment of the Philippines.

When studying natural hazards linked to the lithosphere and atmosphere, students develop mapping skills to understand the origin, impacts, and human responses to these events. Throughout, students critically evaluate data through various cartographic and graphical techniques, enhancing their understanding of global systems, hazard management, and the socio-political implications of environmental challenges on a global scale.
	2 x Summative (Every HT)- 

1- [4,6,6/9 markers]
2- [20 marker]

	
	Population and the Environment 
3.2.4.2 Environment and population
· Global and regional patterns of food production and consumption. 
· Agricultural systems and agricultural productivity. 
· Relationship with key physical environmental variables – climate and soils.
· Characteristics and distribution of two major climatic types to exemplify relationships between climate and human activities and numbers. 
· Climate change as it affects agriculture.
· Characteristics and distribution of two key zonal soils to exemplify relationship between soils and human activities especially agriculture. 
· Soil problems and their management as they relate to agriculture: soil erosion, waterlogging, salinisation, structural deterioration .
· Strategies to ensure food security.

3.2.4.3 Environment, health and well-being
· Global patterns of health, mortality and morbidity. 
· Economic and social development and the epidemiological transition.
· The relationship between environment variables eg climate, topography (drainage) and incidence of disease. 
· Air quality and health. 
· Water quality and health.

· The global prevalence, distribution, seasonal incidence of one specified biologically transmitted disease, eg malaria; its links to physical and socio-economic environments including impacts of environmental variables on transmission vectors. 
· Impact on health and well-being.
· Management and mitigation strategies.

· The global prevalence and distribution of one specified non-communicable disease, eg a specific type of cancer, coronary heart disease, asthma; its links to physical and socio-economic environment including impacts of lifestyles. 
· Impact on health and well-being. 
· Management and mitigation strategies.

· Role of international agencies and NGOs in promoting health and combating disease at the global scale.

3.2.4.4 Population change
· Factors in natural population change: the demographic transition model, key vital rates, age–sex composition; cultural controls. 
· Models of natural population change, and their application in contrasting physical and human settings. 
· Concept of the Demographic Dividend.
· International migration: refugees, asylum seekers and economic migrants: environmental and socio-economic causes, processes. 
· Demographic , environmental, social, economic, health and political implications of migration.

3.2.4.5 Principles of population ecology and their application to human populations
· Population growth dynamics. 
· Concepts of overpopulation, underpopulation and optimum population. 
· Implications of population size and structure for the balance between population and resources; the concepts of ‘carrying capacity’ and ‘ecological footprint’ and their implications.
· Population, resources and pollution model: positive and negative feedback. 
· Contrasting perspectives on population growth and its implications; Malthusian, neo-Malthusian and alternatives such as those associated with Boserup and Simon.

3.2.4.6 Global population futures
· Health impacts of global environmental change: ozone depletion – skin cancer, cataracts; climate change – thermal stress, emergent and changing distribution of vector borne diseases, agricultural productivity and nutritional standards.
· Prospects for the global population. Projected distributions. 
· Critical appraisal of future population-environment relationships.
	Students learn to differentiate between physical environmental factors and human population parameters, exploring how these variables interact to shape global patterns of health, wealth, and development.  

This will allow students to develop an understanding of the relationship between agricultural productivity and the environment. They examine how specific soil types and climatic conditions dictate food production, as well as the management of environmental risks like soil erosion and the impacts of climate change on global food security.

Students will study the links between the environment and human well-being, investigating global patterns of morbidity and mortality. They will evaluate how environmental variables influence the spread of communicable diseases (like malaria) and the prevalence of non-communicable diseases (like asthma or heart disease), while assessing the role of international agencies in managing these health crises. Cross curricular: Biology

Students will learn about the drivers of population change, including the Demographic Transition Model and the complexities of international migration. They will explore population ecology through concepts like carrying capacity and the ecological footprint, contrasting the pessimistic views of Malthus with the optimistic theories of Boserup.

Students will continue to develop their skills by utilizing geospatial mapping and statistical data manipulation  Cross curricular: Maths
	2 x Summative (Every HT)- 

1- [4,6,6/9 markers]
2- [20 marker]

	Term 3:1
	Revision of key topics identified in the mocks 
	
	2 x Summative (Every HT)- 

1- [4,6,6/9 markers]
2- [20 marker]

	Term 3:2
	Public exams



