Subject overview: KS5 Psychology

	Subject Rationale (Intent)

	The Psychology department aims to ensure that all students acquire a sound knowledge base and deep-rooted understanding of Psychology, developing an understanding of the self and others, and how a range of psychological theories, from different perspectives, can help to explain everyday social phenomena. We also intend to equip every learner with the academic and personal skills required for them to seamlessly transition to the next stage in their academic journey as young adults. 

Students will be equipped with the knowledge and skill set to be able to successfully:
· Demonstrate knowledge and understanding of psychological concepts, theories, research studies, research methods and ethical issues in relation to a range of core disciplines within Psychology
· Apply their psychological knowledge and understanding of content to a range of contexts 
· Analyse, interpret and evaluate psychological concepts, theories, research studies and research methods 
· Evaluate the use of real-world practices such as police interviewing techniques and treatments for psychological disorders in terms of their appropriateness and effectiveness
· Design their own psychological investigations from the ground up in terms of planning, conducting research as well as analysing and interpreting findings

The units taught at A-level offer students a broad and balanced curriculum through analysing a range of behaviours from social, biological, cognitive and psychological perspectives. Each unit is delivered in a way that is relevant to our students, which sparks curiosity and brings the subject ‘to life’. The AQA specification is multifaceted in its nature and will enable students to develop a range of pre-existing skills. Such as developing their mathematical skills when analysing and interpreting data in Research Methods, enhancing their literacy skills when constructing 8/12/16-mark essay responses and increasing their ability to explain behaviour from a biological perspective when exploring units such as Biopsychology and Schizophrenia.

Across all seven units of study students are provided with a flipped learning booklet, this typically involves tasks based on knowledge acquisition and comprehension to ensure all students can access this work independently without teacher guidance. In addition, students are required to complete application tasks, which demonstrate their new understanding of concepts they have learned independently and provide holistic links to other areas of the curriculum, such as research methods.  Flipped learning tasks are then reviewed at the start of each lesson to check student understanding and consolidate previously-learned knowledge. Within each lesson presentation, challenge activities are embedded to allow all students to aim higher. The department as a whole adopts a ‘teaching to the top’ approach, which means that learning objectives are set at the highest level with support provided on an individual basis when the need is identified.


	Feedback in Psychology at KS5
	Literacy/ Oracy 

	Formative assessment is used throughout every lesson to ensure students are receiving immediate actionable feedback from teachers to correct misconceptions and improve work. 

Examples of live feedback provided during lessons include: 
· Verbal responses following targeted questioning / group discussion  
· Live verbal marking of peel paragraphs / exam responses 
· Live essay planning and modelling of exam responses
· Tailored ‘do now’ activities following summative assessment 

Flipped Learning
Printed flipped learning booklets are given to each student with tasks set before each AO1 lesson - these tasks utilise the textbook for pre-reading and note taking on the content to be delivered, they also incorporate AO2 tasks and AO3 prompts to encourage critical thinking. These booklets are checked by teachers in each lesson and stamped with either ‘green - completed to a high standard’ or ‘red - incomplete or not completed to a sufficient standard’. 

Folder checks
Teachers conduct online folder checks during the first topics of the year to ensure students have set their Google Drive folders up as instructed and that they are filing their work in an organised and accessible manner. Each AO1 and AO3 worksheet is reviewed to ensure that all classwork and homework has been completed to a high standard and students are provided with feedback / deadlines to improve work where necessary.

Summative assessment is used following an assessment schedule in both Year 12 and Year 13. All students sit a timed 12/16-mark essay or mid-unit assessment (12 marks) half way through each topic which is self-assessed using AQA mark schemes and guided by the teacher; this provides students with an opportunity to reflect upon their own progress and devise strategic targets for their revision for each topic. 

All students sit an end of unit assessment (24 marks) once the content for each topic has been delivered; this is teacher assessed. Feedback is provided throughout the assessment paper with commentary on each question and a yellow feedback sheet is completed and shared with each student. The feedback sheet explicitly highlights areas of content / skills which the student has excelled in and areas for development / further revision. The feedback sheet then sets a series of ‘do now’ exam responses for the student to complete; these are selected by the teachers and tailored to each individual student to help fill in gaps in their knowledge or provide an opportunity to correct any errors which appeared in their assessment responses. Whole class feedback is given reviewing the AQA mark scheme following each formative assessment. 

Lessons within the scheme of work are dedicated to reviewing exam papers and completing improvement work following end of unit assessments and mock exams throughout the course. 

All teacher marking is completed in pink pen and all student self or peer assessment is completed in green pen.


	Psychology lessons at St Angela’s are held in ‘talking classrooms’ where the learning environment is built to encourage active engagement rather than passivity from students. Teachers ensure that students cannot opt out and are consistently encouraged to share their opinions, justify their responses and debate their ideas with each other. A number of strategies are used to develop students’ literacy and oracy skills, as well as their confidence in using these skills, which include but are not limited to: 

· Teachers modelling formal spoken language and the use of subject specific key terminology at all times
· Adaptive teaching strategies with a focus on BCAR students where this data is available
· Peer teaching activities and class presentations
· Debates in the classroom which are student led
· Sharing of written work aloud for feedback but also to encourage ‘active listening’ of others
· Reading of source-based questions and content aloud and discussion meaning with peers / as a class 
· Group discussion and annotation of exam responses before they are attempted (discussion of command words, assessment objectives, marks available, possible structures) 
· The use of academic journal articles where possible 
· Wider reading suggestions shared including ‘Psychology in the News’ articles shared via Google Classrooms
· Starter activities which encourage metacognition and the verbal use of key terminology (for example, odd one out, taboo)
· Discussion of the etymology of more different key terms and exam language (for example - exogenous zeitgebers as external time givers; idios as ‘one’s own’ and nomos as ‘law’)
· Key term glossaries and work banks
· Writing frames provided for exam responses, specifically extended writing and 12/16-mark essay questions
· AO3 evaluation taught using PEEL structure
· Sentence starters used where deemed appropriate
· Pre-teaching of key terms through flipped learning activities
· Flipped learning activity using the textbook to encourage comprehension
· Class made plans modelled on whiteboard for exam responses 
· Exam responses modelled on whiteboard 
· Acronyms and mnemonics used to aid recall (for example, DRIPP and high ‘PEN/S’)
· AO3 trigger sheets used to prompt discussion and critical evaluation of theories and research studies 

	YEAR 12 

	Term
	Topic sequence
(What are you teaching)
	Topic rationale Intent  
(Why are you teaching that topic?) 
	Link to prior learning / skills development
	Main method of assessment

	Term 1:1
	Teacher A: Research Methods 1
1. Experimental method
2. Experimental design
3. Sampling 
4. Types of experiments
5. Ethics and dealing with ethical issues
6. Observations
7. Observational design
8. Self-report methods: Questionnaires
9. Self-report methods: Interviews
10. Correlations
11. Types of data 
12. Meta-analysis and case studies
13. Descriptive statistics and mathematical skills
14. Displaying data: Charts and graphs
15. The Sight Test
16. Peer review and Psychology and the Economy
17. End of unit assessment









Teacher B: Approaches in Psychology 
1. The Behaviourist Approach 
2. The Social Learning Approach 
3. The Cognitive Approach
4. The Biological Approach






































Teacher B: Biopsychology 
1. The nervous system
2. Neurons and synaptic transmission
3. The endocrine system
4. The fight-or-flight response
5. Revision
6. End of unit assessment (combined with approaches)














	Teacher A: Research Methods 1
Research is fundamental in psychology as it allows psychologists an opportunity to falsify their existing theories or provides them with data to build a new theory upon. As each subsequent unit in the specification includes key studies, it is essential that our students understand the research process before exploring extensive studies within the specification. The unit begins by exploring aims and hypotheses, which are concepts that our students are already familiar with, the lessons then become more specialised to methods of conducting psychological research (both experimental and non-experimental). The department aims to make each lesson as practical as possible by implementing in-class experiments whereby the students take on the role of participants and experience the research process first hand. 









Teacher B: Approaches in Psychology 
Approaches is a unit 2 topic, so it must be taught before the students take their AS examinations. Our course delivery starts with Approaches as we feel it provides students with an introduction to the various schools of thought within Psychology. We begin with four approaches and teach them in chronological order in terms of when they were established. We begin with the Behaviourist Approach as it is the most accessible and lays the foundation for the three approaches that follow. We then go on to deliver the Social Learning Approach, which is an extension of the Behaviourist Approach and introduces the students to the role of mediational processes and the impact these have on human behaviour. The third approach is the Cognitive Approach, which draws upon students' existing knowledge that they acquired in the Memory unit and introduces them to cognitive neuropsychology and the use of inference within the field of Psychology. The fourth and final approach is the Biological Approach, which attempts to explain human behaviour from a purely scientific perspective. Our students are entered for the AS exam, which means we have to split this topic, as it contains both AS and A-level material. The remaining A-level material (the Humanistic and Psychodynamic Approaches as well as comparison of these approaches) is delivered when the students come back in the summer term after completing their AS exams.



Teacher B: Biopsychology 
Biopsychology is a unit 2 topic but contains both AS and A Level content. As such, some of the topic’s content must be taught before the AS examination series. The remaining A-level material is then delivered when the students come back in year 13 after completing their examinations. The topic itself focuses on how the nervous system uses a network of neurons and the process of synaptic transmission to send messages around the body. The topic then moves on to consider how the endocrine system controls the production and regulation of hormones from our different glands and finally how one of these hormones, adrenaline, prepares our body to react in stressful situations. 
	Teacher A: Research Methods 1
Prior links to KS4 science exist when studying topics related to the experimental method (aims, variables and hypotheses (Cross Curricular link: Science). Prior links to KS4 maths when studying lesson 10 (correlational studies) and lesson 11 (displaying data- charts and graphs) (Cross Curricular link: Maths). Students will begin to develop fundamental psychological knowledge with reference to how research is planned, conducted and analysed in this field- interpreting and displaying data in graphical form. The students are also introduced to statistical testing for the first time, this requires them to conduct the sign test and work out whether the results obtained are significant or not. The final part of the research methods topic highlights the benefits that psychological research can have for the British economy (Cross Curricular link: Economics, Politics).

SKILLS: AO1, AO2, AO3





Teacher B: Approaches in Psychology 
When studying the biological approach, there are naturally various links to KS4 Biology (evolution, genotype and phenotype and twin studies) (Cross Curricular link: Science).  

SKILLS: AO1, AO2, AO3



































Teacher B: Biopsychology 
Prior links to KS4 science exist, including the function of the nervous system, the structure of neurons and the role of hormones such as adrenaline. If the students studied psychology at GCSE, they will have a knowledge of the process of synaptic transmission (Cross Curricular link: Science). 

SKILLS: AO1, AO2, AO3
	· Mid-unit assessment (12-marks, self-assessed). 
· Baseline assessment during assessment week (12-marks, teacher assessed).
· End of unit assessment (24-marks teacher assessed). 
· Formative assessment in class through a range of practical experiments and practice exam questions (self-assessed). 
· Research Methods is also embedded throughout different topics in their mock exam, and also in their various end of unit assessments.



· Mid-unit assessment (12-marks, self-assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed).

































· End of unit assessment (24-marks teacher assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed).

	Term 1:2
	Teacher A: Social Influence
1. Types and explanations of conformity
2. Asch’s research into factors affecting conformity
3. Milgram’s research into obedience
4. Explanations for obedience: Situational factors
5. Explanations for obedience: Agentic state and legitimacy of authority
6. Explanations for obedience: The Authoritarian Personality 
7. Resistance to social influence
8. Minority influence
9. End of unit assessment



















Teacher B: Memory 
1. Introduction to information processing
2. STM and LTM 
3. Models of memory: The Multi-store Model of memory
4. Models of memory: The Working Memory Model 
5. Theories of forgetting: Interference
6. Theories of forgetting: Retrieval failure 
7. Factors affecting the accuracy of eyewitness testimony: leading questions and post-event discussion  
8. Factors affecting the accuracy of eyewitness testimony: anxiety
9. The use of the Cognitive Interview 
10. Revision 
11. End of unit assessment


















	Teacher A: Social Influence
Social Influence is a unit 1 topic, so needs to be delivered before the AS examination series. This topic features two key studies which are named on the specification (work by Asch and Milgram). Students are required to know the full aim, method, procedure, results, conclusion and be able to evaluate these studies. This provides an excellent opportunity to build holistic links to the 1st topic they study whilst revising their research methods knowledge ahead of their mock examinations. 

This topic allows students to understand why people alter their behaviour by conforming within social groups or obeying people in positions of authority. Conversely it allows students to learn about why some people within society resist the pressure to conform or obey others. Students are challenged to investigate whether it is situational or dispositional factors which truly dictate social behaviour. This unit highlights relevant, contemporary research and can be used to open up discussion about current affairs (for example, protests, riots, generational changes in perspectives).



Teacher B: Memory 
Memory is a unit 1 topic, so needs to be delivered before the AS examinations. Of the three unit one topics, memory has the most research embedded within it, so it works well when being taught just after Research Methods, as students can apply their newly learnt knowledge across topics. At the start of the unit students will be introduced to the generic concepts which explain information processing and they will then go on to distinguish between short-term and long-term memory. Once they have a sound understanding of how the brain processes information, they will then study different models of memory, which are underpinned by the concepts they have previously been taught. Students will then go on to explore LTM in more depth and critically analyse two different theories of forgetting. The final part of the memory specification aims to allow students to see the bigger picture in psychology and develop an appreciation for how psychological theory/research findings can be applied in the real world. Students explore how leading questions; post-event discussion and anxiety can have an impact on the accuracy of eyewitness testimony. The final element of this unit introduces students to the Cognitive Interview, which was created based on psychological theories that the students have previously studied within the memory unit.

	Teacher A: Social Influence
Prior links to the research methods unit exist, as students will utilise their knowledge of research methods when exploring the two key studies (Asch and Milgram). Students will develop their ability to write concise and accurate summaries of research and to argue the strengths and limitations of said research in their extended writing. Students will develop an ability to explain everyday behaviours such as conformity and obedience in their own lives. In addition, to explain historical events such as the Holocaust, women’s suffrage and the civil rights movement; and contemporary global events like the #metoo and Black Lives Matter movements to explain how majority and minority groups can influence human behaviour and societal attitudes (Cross Curricular link: History, Sociology, Politics). 

SKILLS: AO1, AO2, AO3










Teacher B: Memory 
Students can utilise their knowledge of Research Methods from GCSE/AS level in order to understand the cognitive research explored in this unit. This is the first unit which introduces students to the 12-mark essay, as such they are required to develop their ability to construct well-balanced, coherent pieces of extended writing (Cross Curricular link: English). When students are learning about specific brain areas and how they influence memory, they may already be familiar with the anatomy of the brain if they are studying A-level Biology (Cross Curricular link: Science). 

SKILLS: AO1, AO2, AO3
















	· Mid-unit assessment (12-marks, self-assessed). 
· End of unit assessment (24-marks teacher assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed). 
· This topic is examined during mock examinations when students sit a full paper 1 exam paper. 















· Mid-unit assessment (12-marks, self-assessed). 
· End of unit assessment (24-marks teacher assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed). 
· This topic is examined during mock examinations when students sit a full paper 1 exam paper. 

	Term 2:1
	Teacher A: Clinical Psychology and Mental Health
1. Definitions in the field of mental health
2. Clinical characteristics of mental disorders 
3. The behaviourist approach to explaining phobias
4. The behaviourist approach to treating phobias
5. The cognitive approach to explaining depression
6. The cognitive approach to treating depression 
7. The biological approach to explaining OCD 
8. The biological approach to treating OCD
9. End of unit assessment





























 
Teacher B: Attachment
1. Animal studies of attachment
2. The Learning Theory of attachment
3. Bowlby’s Monotropic Theory of attachment
4. Types of attachment- Ainsworth’s Strange Situation
5. Cultural variations of attachment
6. Bowlby’s Theory of Maternal Deprivation
7. Romanian orphans studies:  effects of institutionalisation
8. The influence of early attachment on adult relationships
9. Revision 
10. End of unit assessment 
	Teacher A: Clinical Psychology and Mental Health
Clinical psychology and mental health is a unit 2 topic so it needs to be delivered before the AS examination series. It is taught last due to the nature of its content, namely mental health issues and how these manifest themselves in patients. By this point in year 12, students have been exposed to a number of abstract and often controversial theories and research studies; as such they should have developed the appropriate level of maturity to allow them to access this content in a respectful manner. In addition, it links each explanation and treatment of a mental health disorder to one of the main psychological approaches which introduces the students to these perspectives which they will learn in more detail during the next academic term. The course itself focuses on how mental health is defined in different societies and cultures, considering cultural biases in our views of mental health. Students learn specific emotional, cognitive and behavioural clinical characteristics which patients experience. The unit builds up to explanations of phobias, depression and OCD and then discusses how patients with these disorders can be effectively treated. 















Teacher B: Attachment
Attachment is also a unit 1 topic, so needs to be delivered before the AS examination series. Students are introduced to five differing theories of development and three core pieces of research. The theories/research will be delivered in-line with the AQA spec and the textbook format, as the sequencing of the content gradually increases in complexity. Students study competing theories (The Learning Theory vs Bowlby’s Monotropic Theory of Attachment) side-by-side in order to create effective comparison points. Towards the end of the unit students explore the effects of institutionalisation, which can be uncomfortable for some students to digest, due to the sensitive nature of the content. Therefore, we teach the penultimate sub-topic in the attachment unit, in hope that through already being exposed to various concepts related to attachment, they have developed a mature mindset when they enter this particular lesson. The final sub-topic in the attachment unit requires students to utilise their knowledge of key concepts obtained throughout the course, such as attachment types and Bowlby’s internal working model, in order to understand the effects early attachments have on adult relationships. 

	Teacher A: Clinical Psychology and Mental Health
The most explicit prior learning here is to the approaches taught in term 1. Each mental health disorder is taught using an explanation (theory) and treatment which aligns with the approaches (for example, the biological approach explains OCD genetically and from a neural perspective, and the suggested treatment would be to use antidepressant drug medications which alter neural activity) (Cross Curricular link: Science, Rise Up, PSHE). Prior links to KS4 biology may exist as students are required to study the structure and function of different parts of the brain, specifically the ‘worry circuit' which is made up of the orbitofrontal cortex, thalamus and caudate nucleus. Prior links to topics covered in Rise Up Days and the PSHE curriculum also exist, including mental health, mental wellbeing, coping with anxiety and strategies such as mindfulness. This unit will also introduce treatments which students will probably not be aware of such as cognitive behavioural therapy, systematic desensitisation, flooding, and the use of anti-anxiety or antidepressant medications (Cross Curricular link: Science, Rise Up, PSHE). Links can also be made to the students prior learning of ‘psychology and the economy’ within research methods as classes will discuss how the treatment of mental health can positively impact on society; for example, employees returning to work, paying taxes and increasing productivity after a period of illness (Cross Curricular link: Economics).  

SKILLS: AO1, AO2, AO3




Teacher B: Attachment
Potential prior links to GCSE Sociology with regards to culture, identity and family structure (Cross Curricular link: Sociology). Students can also use their knowledge of the research process to understand and critically evaluate the wealth of investigations included in this unit. This is particularly useful when evaluating the use of animal studies, and considering whether this practice is ethical. The Learning Theory of attachment also acts as a precursor to the Approaches Unit that follows later in the academic year as it introduces students to the basic concepts of Behaviourism. There are also a range of links to prior learning during Rise Up days, where students explore healthy relationships and the impact unhealthy relationships can have on an individual (Cross Curricular link: Rise Up, PSHE). As this is their second unit 1 topic, students continue to develop their essay writing skills (Cross Curricular link: English). 

SKILLS: AO1, AO2, AO3
	· Mid-unit assessment (12-marks, self-assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed). 
· Mock exam






































· Mid-unit assessment (12-marks, self-assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed). 

	Term 2:2
	Clinical psychology and mental health continues.

Attachment continues. 
	Please see above 
	Please see above 

SKILLS: AO1, AO2, AO3
	· End of unit assessment (24-marks teacher assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed).

	Term 3:1
	Teacher A: Revision 
















Teacher B: Revision 
	Teacher A: Revision 
These revision lessons will prepare students for their external AS examination series. The focus of each lesson will be to review previously learnt content from their unit 1 and unit 2 topics and practice exam technique.










Teacher B: Revision 
Please see above 
	Teacher A: Revision 
These lessons are designed to review and revise content learnt earlier in the academic year. Lessons will be designed to consolidate knowledge and to encourage better recall of key information as well as confident and accurate use of key terms. Essay structure and general exam technique will also be developed in these sessions. For example, supporting the students to create clear and concise outlines of theories and improve their time management skills. 



Teacher B: Revision 
Please see above

SKILLS: AO1, AO2, AO3
	· Past papers from previous examination series are completed in every revision lesson (self-assessed)













	Term 3:2


	Year 13 bridging content begins

Teacher A: Issues and Debates introduction
1. Nature vs nurture debate
2. Free will vs determinism debate
3. Holism vs reductionism debate
4. Idiographic vs nomothetic debate




























Teacher B: A-level Approaches in Psychology 
1. The Psychodynamic Approach
2. The Humanistic Approach 
3. Comparing Approaches

	

Teacher A: Issues and Debates introduction
These bridging lessons after the AS examination series introduce students to the four most commonly-debated arguments amongst prominent psychologists. These debates are extremely important as students are encouraged to use them in their evaluation of theories and research throughout their A Level extended writing. This topic is not introduced any earlier in the year as it is a paper 3 topic so it cannot take priority over the paper 1 and paper 2 content which students are assessed on during their year 12 examination series. In addition, by introducing the debates at the end of year 12, students have sufficient knowledge to apply the theories which they have already learnt to one side of the debate or the other. The topic itself aims to answer some of life’s unanswerable questions - for example, is it our genetic make-up or our social interactions which determine our behaviour? Do we have the free will to make our own decisions or are our paths in life predetermined by internal and external forces beyond our control?




Teacher B: A-level Approaches in Psychology 
As previously mentioned, this topic contains both AS and A-level material so it has to be delivered pre/post AS exam. The remaining A-level Approaches are then delivered followed by the holistic element of the unit which requires students to compare different approaches using a range of comparison points. As the students are being taught ‘Issues and Debates’ alongside this unit, they are encouraged to use their knowledge of key debates within Psychology in order to compare approaches with one another. For example, they may compare the behaviourist approach with the biological approach and use each perspective's stance on the nature vs nurture debate as a comparison point. 
	

Teacher A: Issues and Debates introduction
Prior links to KS4 RE exist, in the discussion of both the nature vs nurture debate and the concept of free will (Cross Curricular link: Religious Studies). If the students studied psychology at GCSE, they will also have studied three of these debates to a lesser extent. The idiographic vs nomothetic debate will be new content which the students have not seen before. Students will use their knowledge of previously studied psychological theories and assign each to a specific side of a key debate. 
This develops the students’ ability to critically analyse theories they have previously explored, as they are now able to evaluate them from different perspectives and prepares them to do this with new content which they will be taught in year 13 as well.

SKILLS: AO1, AO2, AO3









Teacher B: A-level Approaches in Psychology 
Enhancing existing skills from studying the AS content earlier in the academic year. The students are given the opportunity to create holistic essays which develop their ability to integrate information from multiple areas of the specification in order to create a coherent essay which has a clear line of reasoning (Cross Curricular link: English). 

SKILLS: AO1, AO2, AO3
	

· Mid-unit assessment (16-marks, self-assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed). 
























· Comparing approaches assessment (16-marks, teacher assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed). 

	YEAR 13 

	Term
	Topic sequence
	Topic rationale (Intent) - include link to prior learning
	Link to prior learning/ developing skills
	Main methods of assessment

	Term 1:1
	Teacher A:  Issues and Debates introduction
1. Gender bias
2. Cultural bias
3. Ethical Implications and socially sensitivity in psychological research 






























Teacher B: Research Methods 2
1. AS recap 
2. Case Studies 
3. Content analysis and coding
4. Choosing a statistical test
5. Probability and Significance
6. Mann-Whitney U and Wilcoxon T test 
7. Related and Unrelated T-tests
8. Spearman’s Rho and Pearson’s R 
9. Chi-square and The Sign Test
10. Features of a Science and writing a scientific report 
11. Designing your own investigation  
12. Revision 
13. End of unit assessment 
















 
	Teacher A: Issues and Debates introduction
These lessons introduce students to common ‘issues in psychological research’ which is a unit 3 topic. Students are expected to write 12-mark essays at AS which increase to 16-mark essays at A Level - the additional four marks are awarded for more sophisticated evaluative commentary. The easiest way to achieve the additional marks is by adding in the issues and debates within psychology. As such, this topic is introduced at the beginning of the academic year to enable students to embed the issues and debates into future learning of new year 13 content and strengthen their existing evaluation whilst revising previously learnt content from year 12. The topic itself explores the consequences of bias in research - for example androcentrism, when psychology as a discipline takes on a male-dominated perspective and how this can be overcome so that both males and females are equally represented. Additionally, the students will learn about the impact of cultural biases in research, where the western world dominates and how this affects how society perceives people from different cultures. 




Teacher B: Research Methods 2
This is a paper 2 unit, which contains the A-level material that students were not required to know in their first year of study. We begin the unit by reviewing their previously learned knowledge and then build upon this through the introduction of content analysis and inferential statistical testing. Before students can conduct the statistical tests, they need to have a fundamental understanding of when to select an appropriate test. In addition, prior to analysing findings from statistical tests, they also need to understand what psychologists mean when they refer to results as ‘significant’. Once our students have developed their knowledge in these areas, they can commence learning about the eight inferential statistical tests. Towards the end of the unit, they are required to study the different components of a scientific report, which integrates their knowledge across the entire Research Methods unit and allows them to see how isolated topics they have explored fit hand in hand when planning, conducting and analysing research. The final sub-topic in this unit requires students to utilise their knowledge of Research Methods in order to design their own investigation. This is delivered last, as in order for students to do this effectively, they need to have studied all elements of the specification first. 

	Teacher A:  Issues and Debates introduction
Prior links to all year 12 topics exist as concepts such as gender bias and cultural bias have been introduced to students and have been used in their evaluation of previously learnt theories and research. In addition, students will be encouraged to find examples of previously learnt research to include in their extended writing on gender and cultural bias. For example, how the concept of fight-or-flight is biased towards males and most attachment research is culturally biased, taking an ethnocentric perspective of child rearing. The lessons on ethical implications will be new to the students but build upon their knowledge of ethical issues within research from the AS research methods topic. Students will be encouraged to discuss the wider implications of research including how a study’s findings may influence society’s views of certain groups of people. This links to their Rise Up Days and PSHE curriculum, specifically British Values as they will consider the potential negative impact of discrimination and prejudice (Cross Curricular link: Rise Up, PSHE).   

SKILLS: AO1, AO2, AO3




Teacher B: Research Methods 2
Students continue to develop their knowledge of Research Methods which they obtained at the start of the two-year course. The main focus in this unit is enhancing our students’ ability to analyse and interpret data as well as using their knowledge and higher order cognitive skills to create their own investigation under time constraints (Cross Curricular link: Maths, Science). Students also continue to develop their ability to apply their knowledge of research methods concepts to novel scenarios (source-based questions).  

SKILLS: AO1, AO2, AO3


















	· [bookmark: _heading=h.c8nta2r6r7b]End of unit assessment to include both issues and debates content (24-marks teacher assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed). 

























· Mid-unit assessment (‘design a study’ assessment), teacher assessed. 
· Formative assessment in class through a range of practice exam questions (self-assessed). 



	Term 1:2
	Teacher A: Schizophrenia
1. Introduction to schizophrenia (positive and negative symptoms)
2. Biological explanations of schizophrenia
3. Biological treatments for schizophrenia
4. Psychological explanations of schizophrenia
5. Psychological treatments for schizophrenia
6. The interactionist approach to explaining and treating schizophrenia
7. Revision 
8. End of unit assessment 











































Teacher B: Research Methods 2 continues








	Teacher A: Schizophrenia
Schizophrenia is a paper 3 optional topic which is the final topic introduced to the students in year 13. 
This is because the department believes it is the most sensitive topic taught within the A-Level specification and by this time students should have developed a mature enough mindset to learn this content respectfully. It is also the most scientific optional unit with complex biological theories and a variety of challenging new anatomical key terms that students need to be able to use confidently and accurately. The topic itself explores the clinical characteristics that a schizophrenic patient may experience (namely hallucinations and delusions). It goes on to investigate genetic and neural explanations of schizophrenia which suggest that the disorder may be hereditary or caused by specific abnormalities within the brain. Psychological explanations are also studied in detail, suggesting that the disorder develops as a result of mixed messages and emotionless parenting. Students then learn about different approaches to treating schizophrenia using traditional talking therapies such as cognitive behavioural therapy as well as medicines such as antipsychotics to help manage a patient’s symptoms. The final lesson of the topic focuses on a more contemporary view that both biological and psychological influences can explain the development of schizophrenia and as such, both types of treatment should be prescribed as best practice.

The department made the decision to change the order in which the explanations of schizophrenia lessons are taught so it differs slightly from the year 13 textbook; it was deemed more logical to group biological explanations and treatments and then psychological explanations and treatments together. This mirrors the structure of the year 12 clinical psychology and mental health
topic which the students are already families with and enables them to make holistic links between the different approaches to explaining and treating schizophrenia. 


Teacher B: Research Methods 2 continues








  
	Teacher A: Schizophrenia
Prior links to topics covered in Rise Up Days and the PSHE curriculum exist, including mental health and wellbeing, with a focus on reducing the stigma surrounding mental health issues in society (Cross Curricular link: Rise Up, PSHE). Students who have studied KS4 or KS5 biology may also have learned in some detail about the anatomy of the brain which is covered in genetic and neural explanations of schizophrenia (Cross Curricular link: Science). Whilst studying the interactionist approach to explaining schizophrenia, students will be taught a 3rd application of the Diathesis-Stress Model which will be familiar from both their AS clinical psychology and mental health and psychological debates lessons.  

SKILLS: AO1, AO2, AO3




































Teacher B: Research Methods 2 continues

SKILLS: AO1, AO2, AO3






	· Mid-unit assessment (16-marks, self-assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed). 
· Mock exam















































· End of unit assessment (24-marks teacher assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed). 

	Term 2:1
	Teacher A: Schizophrenia continues












Teacher B: Biopsychology 
1. AS recap- The Nervous System
2. AS recap- The Endocrine System 
3. The Localisation Theory 
4. Brain Plasticity 
5. Split Brain Research 
6. Ways of studying the brain
7. Circadian Rhythms 
8. Endogenous Pacemakers and Exogenous Zeitgebers 
9. Infradian and Ultradian Rhythms 
10. Revision 
11. End of unit assessment

















Teacher A: Relationships
1. Factors affecting attraction: Self-disclosure
2. Factors affecting attraction: Physical attractiveness
3. Factors affecting attraction: The Filter Theory
4. Theories of romantic relationships: The Social Exchange Theory
5. Theories of romantic relationships: The Equity Theory 
6. Theories of romantic relationships: The Investment Model
7. Theories of romantic relationships: Duck’s Breakdown Model 
8. Online relationships
9. Parasocial Relationships
10. Revision
11. End of unit assessment 

	Teacher A: Schizophrenia continues












Teacher B: Biopsychology 
Biopsychology is a unit 2 topic, which is split across both AS and A-level exam papers. We deliver this unit at the end of the two-year course as it is the unit that the students typically find the most difficult. The unit starts by reviewing the two subtopics that the students previously learnt in year 1. They are then introduced to two competing theories of brain functioning- Localisation vs Plasticity. Following on from these, students begin to explore split brain research as a method of studying hemispheric lateralisation and then go on to extend their knowledge further by exploring four additional methods of investigating the brain. The final element of the unit focuses on biological rhythms (circadian, infradian and ultradian). We begin delivering circadian rhythms first, as these rhythms are the ones our students are most aware of and have some potential prior knowledge of.





Teacher A: Relationships
The Relationships topic is a paper 3 optional unit, so has to be taught in the second year of study. Out of the three optional units we teach, it is the most accessible, as the neuropsychology element, which students tend to find challenging, is not present in this unit. Students begin by exploring the evolutionary theory of partner preferences and then go on to critically analyse this viewpoint. The three subsequent sub-topics are factors affecting attraction, and are then followed by four theories of romantic relationships. The students then go on to explore the different types of relationships members of society may engage in, such as virtual relationships in social media and parasocial relationships. These two sub-topics are taught at the end of the unit as they move away from the traditional types of relationships they have studied earlier in the unit and provide contemporary examples of relationships which are present in current society.  

	Teacher A: Schizophrenia continues

SKILLS: AO1, AO2, AO3










Teacher B: Biopsychology 
Links to KS4/5 biology through the study of the nervous and endocrine system and the three biological rhythms. Students develop their biopsychology lexicon and their essay writing skills, as they are required to discuss biological explanations for behaviours in a critical tone (Cross Curricular link: Science). 

SKILLS: AO1, AO2, AO3


















Teacher A: Relationships
The start of the course has obvious prior links to KS3/4 science in relation to evolution (natural and sexual selection) and anisogamy (Cross Curricular link: Science). There are also holistic links to economics when students learn about the Social Exchange Theory and the Equity Theory, as the key concepts which underpin both theories are rewards, costs and profit (Cross Curricular link: Economics). Students will have also learnt about different types of relationships during Rise Up days, such as the dangers of online relationships which relates to lesson 9 in unit (Cross Curricular link: Rise Up, PSHE). Students continue to develop their critical thinking skills as they are required to analyse a wealth of research in this particular field.  

SKILLS: AO1, AO2, AO3
	· End of unit assessment (24-marks teacher assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed). 



· Mid-unit assessment (16-marks, self-assessed). 
· End of unit assessment (24-marks teacher assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed). 
















· Mid-unit assessment (16-marks, self-assessed). 
· Potentially a 2nd mock


	Term 2:2
	Teacher A: Relationships continued followed by revision 

































Teacher B: Aggression 
1. Social psychological explanations of aggression: Frustration-Aggression Hypothesis
2. Social psychological explanations of aggression: Social Learning Theory (SLT)
3. Social psychological explanations of aggression: De-individuation
4. Neural and hormonal mechanisms in aggression
5. Genetic factors in aggression
6. The ethological explanation of aggression
7. Evolutionary explanations of human aggression 
8. Institutional aggression in the context of prisons
9. Media influences on aggression: The effects of computer games 
10. Media influences on aggression: Desensitisation, disinhibition and cognitive priming
11. Revision
12. End of unit assessment 


	Teacher A: Relationships continued followed by revision 
Each teacher systematically reviews the units they have taught to their learners over the two-year course. The rationale for these revision lessons is to consolidate existing knowledge, increase student confidence and perfect exam technique under appropriate time constraints. These sessions are not used to re-teach content, as students are set prep work which requires them to go through their notes on a particular topic, so they have a sound understanding of the concepts they will be revising as they enter each lesson. These sessions are delivered at the end of the course in order to prepare students for their external A-level examinations. 















Teacher B: Aggression 
Aggression is a paper 3 option 3 unit, so has to be taught in the second year of study. Statistical analysis of national results data shows that aggression is the option 3 unit that students perform best on and covers topics which the department feels increase engagement at the start of Year 13 content delivery. 
The topic itself starts by critically comparing three ‘nurture’ based explanations for aggression which build on the behaviourist approach taught and the debates taught in Year 12. Students then go on to consider four ‘nature’ based explanations which address factors evolution, genetic and neural factors in aggression. The situational vs dispositional argument which is first introduced in Year 12 during the social influence topic is also developed further within the aggression topic. Finally, students move on to consider the application of aggression-based research (for example, institutional aggression in prison environments and the impact of other environmental factors like the media).

	Teacher A: Relationships continued followed by revision 
Perfecting exam technique with regards to:
-creating well-developed discussion points
-Included relevant specialist terminology in oral and exam responses 
-Constructing clear and coherent outlines of key concepts/theories/research
-Analysing, interpreting and displaying data effectively 

SKILLS: AO1, AO2, AO3




















Teacher B: Aggression 
Prior links to GCSE psychology exist, in teaching both the concept of deindividuation in crowd situations and the Social Learning Theory as these are taught in the Year 10 (social influence) and Year 11 criminal psychology respectively. The biological explanations for aggression build upon prior learning in science (Cross Curricular link: Science). Prior learning in history and sociology may have provided a foundation for students to understand the conditions in prisons and how these impact inmate behaviour (Cross Curricular link: History, Sociology). Finally, media influences on aggression such as from video games, film, music, news broadcast may crossover with students’ wider studies in GCSE / AS media studies (Cross Curricular link: Media).  


SKILLS: AO1, AO2, AO3
	· End of unit assessment (24-marks teacher assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed).
· Past papers from previous examination series are completed in every revision lesson alongside consolidation activities to encourage better recall of key information as well as confident and accurate use of key terms. Essay structure and general exam technique to include time management are also prioritised during these sessions. 



· Mid-unit assessment (16-marks, self-assessed). 
· End of unit assessment (24-marks teacher assessed). 
· Formative assessment in class through a range of practice exam questions (self-assessed). 


	Term 3:1
	Teacher A: Revision 

Teacher B: Aggression continued followed by revision 

	Please see above
	Please see above

SKILLS: AO1, AO2, AO3

	· Past papers from previous examination series are completed in every revision lesson alongside consolidation activities to encourage better recall of key information as well as confident and accurate use of key terms. Essay structure and general exam technique to include time management are also prioritised during these sessions. 


	Term 3:2
	N/A



