Subject overview: KS5 Sociology

	Subject Rationale (Intent)

	The Sociology curriculum aims to enable pupils to participate in our interconnected world with understanding and altruism. As a department we aim to teach students the higher-level skills needed in order to critically analyse everyday events and occurrences. Through the study of sociology, pupils will examine social phenomena that affect people’s lives in profound ways. The course is designed and delivered to nurture thoughtful and motivated young people, who can act responsibly as active citizens, and who believe in their ability to change their community for the better. We also intend to equip every learner with the academic and personal skills required for them to seamlessly transition to the next stage in their academic journey as young adults. 

The course provides students with the opportunity to gain a deeper understanding of the world around them and reflect on social issues that are often relevant to their own lived experiences. The sociology department is given direct guidelines for KS5 content via the exam board and, therefore, the curriculum has been designed using the Cambridge OCR specification. The specification topics open up the possibility for fascinating discussions, for example ‘what impact do digital forms of communication have on social relations?’, ‘how do sociologists investigate inequality in society?’ and ‘what are the patterns and trends of crime and deviance in relation to social class?’. Through the specification, students can acquire knowledge and a critical understanding of contemporary social processes and social changes. They have the opportunity to develop a broad set of desirable key skills, including the ability to analyse and formulate clear, logical arguments with scope for extensive evaluation from a range of theoretical perspectives. Developing strong critical thinking skills and being able to consider issues with a global outlook will be of huge benefit to your students moving forward, whether this is in further education, the workplace or society in general.

Students will be equipped with the knowledge and skill set to be able to successfully:
1. Demonstrate knowledge and understanding of sociological concepts, theories, research studies, research methods and ethical issues in relation to a range of core disciplines within Sociology 
2. Apply their sociological knowledge and understanding of content to a range of contexts 
3. Analyse, interpret and evaluate sociological concepts, theories, research studies and research methods 

The units taught at A-level offer students a broad and balanced curriculum, including:
· Socialisation, culture and identity
· Youth subcultures
These options develop skills that enable individuals to focus on their personal identity, roles and responsibilities within society and develop a lifelong interest in social issues. Furthermore, this option focuses on youth as an important period in the socialisation process when individuals are developing a sense of identity within their peer groups. It allows learners to explore different types of youth subcultures and the roles they may play in society. 

· Research methods and researching social inequalities
· Understanding social inequalities 
In this section, students are introduced to a range of methods and sources of data as well as the factors influencing the design of sociological research and the relationship between theory and methods. Students are encouraged to consider the practical, ethical and theoretical issues arising in sociological research and to apply knowledge of research methods to the particular context of social inequalities. Students will also have the opportunity to develop knowledge and understanding of contemporary patterns and trends of social inequality. Students will engage in theoretical debate, explore conceptual issues and develop skills of analysis and evaluation of sociological research and evidence. 

· Globalisation and the digital social world 
· Debates explored through a detailed study of Crime and deviance 
This component engages students in theoretical debates and how these relate to a contemporary global society. The component will develop knowledge and understanding of social processes and social change. It also focuses on debates in contemporary society through a detailed study of crime and deviance. The social construction of crime and deviance are considered and the ways in which crime is socially distributed, explained and reduced. This option introduces a global dimension, with reference to patterns and trends. It aims to give an understanding of different theoretical approaches to the study of crime and deviance.

	Feedback in Sociology at KS5
	Literacy / Oracy 

	In class, lessons are designed to give students live feedback. In doing so, students are given lots of opportunities to fill in gaps in their knowledge and enhance their understanding of sociological concepts and theories. Examples of live feedback include, but are not limited to:
· Verbal responses following targeted questioning / group discussion  
· Live verbal marking of peel paragraphs / exam responses 
· Live essay planning and modelling of exam responses
· Tailored ‘do now’ activities following summative assessment 

Formative assessment is used throughout every lesson to ensure students are receiving immediate actionable feedback from teachers to correct misconceptions and improve work. 

Flipped Learning
Printed flipped learning booklets are given to each student with tasks set before each AO1 lesson - these tasks utilise the textbook for pre-reading and note taking on the content to be delivered, they also incorporate AO3 prompts to encourage critical thinking. These booklets are checked by teachers in each lesson and stamped with either ‘green - completed to a high standard’ or ‘red - incomplete or not completed to a sufficient standard’. 

Summative assessment is used following an assessment schedule in both Year 12 and Year 13. All students sit a timed mid unit and end of unit assessment which is teacher-assessed using the Cambridge OCR mark schemes; this provides students with an opportunity to reflect upon their own progress and devise strategic targets for their revision for each topic. 
Feedback is provided throughout the assessment paper with commentary on each question and a feedback sheet is completed and shared with each student. 

The feedback sheet explicitly highlights areas of content / skills which the student has excelled in and areas for development / further revision. The feedback sheet then sets a series of ‘do now’ exam responses for the student to complete; these are selected by the teachers and tailored to each individual student to help fill in gaps in their knowledge or provide an opportunity to correct any errors which appeared in their assessment responses. Whole class feedback is given reviewing the Cambridge OCR mark scheme following each formative assessment. 

Lessons within the scheme of work are dedicated to reviewing exam papers and completing improvement work following end of unit assessments and mock exams throughout the course. 

All teacher marking is completed in pink pen and all student self or peer assessment is completed in green pen.
	Sociology lessons at St Angela’s are held in ‘talking classrooms’ where the learning environment is built to encourage active engagement rather than passivity from students. Teachers ensure that students cannot opt out and are consistently encouraged to share their opinions, justify their responses and debate their ideas with each other. A number of strategies are used to develop students’ literacy and oracy skills, as well as their confidence in using these skills, which include but are not limited to: 

· Teachers modelling formal spoken language and the use of subject specific key terminology at all times
· Adaptive teaching strategies with a focus on BCAR students where this data is available
· Peer teaching activities and class presentations
· Debates in the classroom which are student led
· Sharing of written work aloud for feedback but also to encourage ‘active listening’ of others
· Reading of source-based questions and content aloud and discussion meaning with peers / as a class 
· Group discussion and annotation of exam responses before they are attempted (discussion of command words, assessment objectives, marks available, possible structures) 
· The use of academic journal articles 
· Starter activities which encourage metacognition and the verbal use of key terminology (for example, odd one out, taboo)
· Key term glossaries and work banks
· Writing frames provided for exam responses, specifically extended writing and 20 / 40-mark essay questions
· AO3 evaluation taught using PEEL structure
· Pre-teaching of key terms through flipped learning activities
· Flipped learning activity using the textbook to encourage comprehension
· Class made plans modelled on whiteboard for exam responses 
· Exam responses modelled on whiteboard 

	YEAR 12 

	Term
	Topic sequence
(What are you teaching)
	Topic rationale Intent  
(Why are you teaching that topic?) 
	Link to prior learning / skills development
	Main method of assessment

	Term 1:1
	Teacher A:
Component 1: Socialisation, Culture & Identity
1. Introduce culture, norms and values and types of culture
2. Primary, secondary socialisation, nature vs. nurture, formal and informal agents of social control
3. How are gender identities formed? Gender identities and how they are changing?
4. How are ethnic identities formed? Ethnic identities and how they are changing/hybrid identities?
5. How are national identities formed? How have they changed?
6. How are class identities formed?
7. How have class identities changed?














Teacher B:
Component 2: Research Methods
1. Introduce research methods (positivism and interpretivism)
2. Factors influencing choice of topic, aims, hypothesis and research questions, types of data, operationalisation
3. Pilot studies, data collection and interpretation of data and the relationship between social policy and sociology
4. The sampling process, sampling strategies and access and gatekeeping
5. Ethics in research
6. Questionnaires & Unstructured and group interview

	Components 1 and 2 are taught simultaneously. The two components are taught in this way to encourage students to fully immerse themselves in their AS studies.

Socialisation, Culture & Identity is taught first alongside Research Methods as it introduces students to the key themes of socialisation, culture and identity. It develops these themes through the context of one of three options either: Families and relationships, Youth subcultures or Media. 

Topics 1-7 are taught during this half term. We have sequenced the delivery of Component 1 topics in this order as students need to have a secure understanding of key concepts like norms, values and culture. In addition, the process of socialisation is a very important theme when explaining how identities are formed. The key concepts students are taught in topics 1-3 are used when discussing the formation of various aspects of identity such as gender, class, ethnic, national, sexual, disability and age identities later on in the course. 
Throughout the course of study, learners are encouraged to develop a critical awareness of sociological concepts and issues in contemporary society. 
Component 2 explores the methods of sociological inquiry and develops knowledge and understanding of contemporary social processes and social change in the context of social inequality and difference. 

Topics 1-5 are taught first as students must be able to explain the research process and how these stages inform the choice of research method(s) sociologists use in sociological research.



	These options develop skills that enable individuals to focus on their personal identity, roles and responsibilities within society and develop a lifelong interest in social issues. 
The A Level Sociology curriculum involves synoptic assessment drawing together the knowledge, understanding and skills learnt in different aspects of the AS Sociology course. It includes the explicit assessment of understanding of the connections between the nature of sociological thought; methods of sociological enquiry; and the two core themes using higher order skills. Students are therefore expected to make links between components within their exam question responses for papers 1, 2 and 3. 
Our centre has chosen the Youth subcultures option as it focuses on youth as an important period in the socialisation process when individuals are developing a sense of identity within their peer groups, which is a key theme in the compulsory Socialisation, Culture & Identity topic. There are a fair few synoptic links between Section A (age as an aspect of identity) and Section B (youth subcultures, transition from childhood to adulthood). There are also quite a few synoptic links between Section B (explanations for the formation of deviant subcultures) and Component 3: Crime and deviance, which is taught in Year 13 (explanations for why individuals partake in criminal activity). Many of the theories of youth deviance are also taught when explaining individual and group participation in crime and deviance.

Component 2 aims to foster the development of critical and reflective thinking with a respect for social diversity in terms of social class and gender. It develops links between the nature of sociological thought and methods of sociological enquiry.
Teachers in the department have embedded holistic questions into the flipped learning activities for both component 1 & 2 units. These links are also embedded into their component 3 flipped booklets. As well as focusing on making holistic links when completing flipped learning comprehension tasks, teachers have also sequenced lessons in a way that builds on their prior understanding of prior lessons. Finally, teachers have created classwork activities that act as a scaffold to help students make these important links between components.
Some elements of Component 2: Research methods are explored in GCSE and AS Psychology Research methods, albeit. 
SKILLS: 
AO1 - knowledge and understanding
AO2 - application of knowledge
AO3 - evaluation 
	· Timed short answer exam questions

· Mid-unit assessment 
 
· Baseline assessment 

· Assessment week paper



	Term 1:2
	Teacher A:
Component 1: Socialisation, Culture & Identity
8. Sexuality and identity
9. Disability and identity
10. Age and identity 
11. Revision

Teacher B:
Component 2: Research Methods
7. Structured and semi-structured interviews
8. Observations and ethnography
9. Longitudinal, case studies and mixed methods
10. Statistics
11. Content analysis
12. Revision
	For similar reasons as stated above, topics 8-11 are taught in this sequence as students can refer to previous aspects of identity when exploring sexuality, disability and age. 




Topics 7-11 are taught next as students must be able to assess the usefulness of specific research methods using their knowledge of theoretical standpoints, key concepts and the stages of the research process.
	Students may make links to gender identity when explaining the importance of sexuality as an aspect of identity. In addition, age as an aspect of identity can differ in experience according to gender. Students will also explore theories and concepts from ‘age as an aspect of identity’ in the Youth subcultures topic. 

Students will explore historical events such as the women’s suffragette and the civil rights movement (also explored in history & psychology); and contemporary global events like the #metoo and Black Lives Matter (these are also explored in GCSE psychology: the social influence unit). Students will also explore these contemporary global events in Component 3: Globalisation and the digital world. 

SKILLS: AO1, AO2, AO3
	· Timed short answer exam questions

· End of unit assessment 

· Assessment 


	Term 2:1
	Teacher A
Component 1: Youth Subcultures
1. Introduce subcultures and functionalist explanations of why they are formed
2. Marxist, feminists and postmodernist explanations for why subcultures are formed
3. Subcultures linked to class, gender and ethnicity / hybridity







Teacher B 
Component 2: Social inequality
1. Patterns of class inequality
2. Explanations of class inequality – functionalist explanations of class inequality – Marxism and Neo-Marxism 

	This option focuses on youth as an important period in the socialisation process when individuals are developing a sense of identity within their peer groups. It allows learners to explore different types of youth subcultures and the roles they may play in society.
Topics 1-3 are sequenced in this order as the main sociological explanations of the formation of youth subcultures (functionalism, Marxism and postmodernism) can be applied to later topics such as explanations of deviant subcultures.
Topics 1-2 are taught first as students will also be learning Marxist explanations in their component 1 lessons. This helps to consolidate their understanding of abstract Marxist terminology.
Within this section learners will have the opportunity to develop knowledge and understanding of contemporary patterns and trends of social inequality. 
	Learners are able to engage in theoretical debate, explore conceptual issues and develop skills of analysis and evaluation of sociological research and evidence.
Students are expected to make holistic links to the key concepts they studied  in term 1 during their component 1 lessons. During this term, students will become more confident in using sociological language due to its repetition in the Youth Subcultures and Social Inequalities units.
	
· Timed short answer exam questions

· Mid unit assessment 










	Term 2:2
	Teacher A
Component 1: Youth Subcultures
4. Deviant subcultures and patterns and trends in youth deviance
5. Functionalism and New Right explanations of deviant subcultures
6. Marxist and interactionist explanations of deviant subculture
7. Culture and identity based explanations of deviant subcultures
8. Media and youth subcultures
9. Revision

Teacher B
Component 2: Social inequality
1. Patterns of gender inequality
2. Explanations of gender inequality – Liberal and Radical feminism 
3. Explanations of gender inequality – Marxist feminism and Functionalism 
4. Evidence of male inequality 
5. Revision
	Topics 4-9 are sequenced in this order as students can apply their foundation knowledge of the reasons why youth subcultures are formed when explaining youth deviancy. 
Similarly, structural explanations are taught first as these are the oldest sociological theories and have been criticised by social action theorists. Students therefore can compare and contrast theories more confidently.



Topics 3-5 are sequenced in this order as students can apply their understanding of Marxism to the ideas of Marxist feminists. In addition, there are greater varieties of exam question stems that can be asked by the exam board as there are a number of strands of feminism which are cited in the specification. 
	Students are expected to make holistic links to the key concepts they studied  in term 1 during their component 1 lessons. During this term, students will become more confident in using sociological language due to its repetition in the Youth Subcultures and Social Inequalities units.
	· End of unit summative assessment for both components 1 and 2

	Term 3:1
	Teacher A
Component 1: Revision

Teacher B
Component 2: Revision 






Summer exams series
	Teachers spend this half term preparing year 12 students for their external summer exams. The lessons delivered during this time incorporate active revision as well as activities which help prepare students to answer questions on paper 1 and 2 in timed conditions.



	Teachers focus on the source based exam questions in component 1 and 2 in order for students to hone their AO2 (interpretation and application skills).
	· Practice exam questions - in class and timed

· AS exams

	Term 3:2


	Year 13 bridging content begins
Component 2: A Level bridging content 
4. Ethnic inequality
5. Age inequality
	Year 12 students will have sat the AS exam and returned to school. During this half term students are introduced to the A Level content in Component 2 which is not on the AS specification; age and ethnic inequality.
	There is a huge cross-over between explanations of ethnic inequality and explanations of age inequality (Component 2: Marxist explanations: reserve army of labour used in both age and ethnic inequalities; the work of feminist sociologists explored in Component 1, section B is explored again in Component 2, section B). 
	· Higher tariff timed essay questions

	YEAR 13 

	Term
	Topic sequence
	Topic rationale (Intent) - include link to prior learning
	Link to prior learning/ developing skills
	Main methods of assessment

	Term 1:1
	Teacher A
Component 3: Crime and deviance
1. Introduce crime and deviance and explore definition
2. Measuring crime: Official statistics; Social distribution of crime, victim surveys and self-report
3. Patterns of crime in a global context: Organised crime; green crime
4. Functionalist and New Right theories of crime
5. Subcultural theories of crime
6. Cultural criminology 

































Teacher B
Component 3: Globalisation and the digital world
1. Introduce globalisation and digital forms of communication and developments in the digital forms of communication in a global society
2. Virtual communities – Carter and Boellstorf studies
3. Social Networks – Castells theory
4. Media convergence 
5. Marxist perspective of digital communication
6. Feminist perspective of digital communication
7. Feminist perspective of digital communication
	Both component 3 units are taught simultaneously. Students are now fully immersed into A Level studies and are better equipped to cope with the demands of the A Level curriculum. 
Component 3 engages learners in theoretical debates and how these relate to a contemporary global society. 
This option focuses on debates in contemporary society through a detailed study of crime and deviance. The social construction of crime and deviance are considered and the ways in which crime is socially distributed, explained and reduced. This option introduces a global dimension, with reference to patterns and trends. It aims to give an understanding of different theoretical approaches to the study of crime and deviance.
Contemporary and global debates are introduced through a compulsory topic of ‘Globalisation and the digital social world’ in Section A, whilst Section B explores them in more depth from a detailed study. The option topic students explore is Crime and Deviance. This option focuses on debates in contemporary society through a detailed study of crime and deviance. The social construction of crime and deviance are considered and the ways in which crime is socially distributed, explained and reduced. This option introduces a global dimension, with reference to patterns and trends. It aims to give an understanding of different theoretical approaches to the study of crime and deviance.
Topics 1, 2 and 3 are sequenced in this way as students are taught the basic definitions of crime and deviance as well as why both crime and deviance can be seen as relative.  
Topics 1-7 (Globalisation) are sequenced in this order as students have no prior knowledge of this unit. Therefore, students begin with learning very abstract terminology before moving onto sociological theory.
	Component 3 will develop knowledge and understanding of social processes and social change. It develops links between the topics studied in this component, the nature of sociological thought,contemporary social policy and the core themes.
Component 3 is very content heavy and there is now greater emphasis on students honing their evaluative skills (AO3). Therefore, the flipped learning booklets created for this component aim to help students digest the content but also act as an important tool to help them evaluate at a higher level than AS.
Teachers in the department have embedded holistic questions into the flipped learning activities for component 3. As well as focusing on making holistic links when completing flipped learning comprehension tasks, teachers have also sequenced lessons in a way that builds on their prior understanding of the Sociological theories they learnt in Year 12. Finally, teachers have created classwork activities that act as a scaffold to help students make these important links between components.
Component 3 (crime and deviance) - students will re-visit some of the theories explored during Component 1, section B (youth subcultures) as many of the explanations for why individuals partake in deviant subcultures overlaps with the explanations they explore in Year 13. 

Students who have studied GCSE sociology will also have covered elements of crime and deviance (key concepts, the foundational theories of why individuals commit crime) during Year 11. 
Students are introduced to 10 mark exam questions in these topics which eases them into the new A Level exam structure.
There is some synoptic element between age inequalities (Component 2: bridging content) and Component 3: Globalisation and the digital world (the silver surfer, the grey pound). 
	· Mid-unit summative assessment for both topics in Component 3

· Exam style questions (timed)

· This content will also feature in their December mock exam


	Term 1:2
	Teacher A
Component 3: Crime and deviance
7. Interactionist theories of crime
8. Marxist theories of crime
9. Neo-Marxist and radical criminology
10. Realist theories of crime
11. Social policy and crime: Left wing solutions
12. Revision

Teacher B
Component 3: Globalisation and the digital world
8. Postmodernist perspective of digital communication
9. CAGE identities and digital communication
10. Digital communication and relationships
11. Digital communication and the impact on culture – conflict and change 
12. Digital communication and the impact on culture – cultural homogenisation 
13. Revision
	Topics 7-12 are sequenced in this order as students already have a foundation knowledge of theories such as interactionism, Neo-Marxism and radical criminology. Realist theories are new to learners but have similarities to Marxism theories. Left wing solutions to crime also draws upon theories like Marxism so is taught after students have a deeper understanding of sociological theories on the A Level  specification. 
Students will have outlined and evaluated the theories covered in this unit as part of their component 1 studies in Year 12. Therefore, students have a foundation understanding of theories like Marxism, interactionism and functionalism. 

Topics 8-13 are sequenced in this order as students are expected to apply their understanding of sociological theories to explain the impact of digital forms of communication on identity and relationships.
	Students can develop their understanding of both Year 12 and 13 topics at a deeper level through referencing a range of sociological theorists. There is also a cross over when it comes to evaluation. Students are encouraged to bring in their Youth Subcultures flipped learning booklets to these lessons.

Students hone their 40 mark essay skills during this term. Students are expected to provide depth and range in both their AO1 and AO3 essay paragraphs. Teachers use model responses and exam board feedback.
	This content will also feature in their December mock exam.

	Term 2:1
	Teacher A
Component 3: Crime and deviance
13. Social policy and crime: Right wing solutions
14. Patterns and trends of offending: Gender
15. Patterns and trends of offending: Ethnicity


Teacher B
Component 3: Globalisation and the digital world
14. Digital communication and the impact on culture – cultural defence and glocalisation 

Teacher B: 
Component 2: Research Methods revision
1. Key terms, research process and positivism and interpretivism
2. Sampling
	Topics 13-15 are sequenced in this order as students are expected to apply their understanding of sociological theories to patterns and trends of offending according to class, gender and ethnicity. 

Research Methods is the first Year 12 unit to be revised in term 2 as students tend to perform worse in this paper when looking at historical centre analysis from OCR. This is because it is the most demanding in terms of timing but also the Research Methods section is sourced based. Therefore, during this term teachers spend a small amount of time recapping content and the majority of the time teaching students how to use the source material correctly in their exam question responses.
	Students hone their 40 mark essay skills during this term. Students are expected to provide depth and range in both their AO1 and AO3 essay paragraphs. Teachers use model responses and exam board feedback.
	End of unit summative assessment for both topics in Component 3.

	Term 2:2
	Teacher A
Component 3: Crime and deviance
16. Patterns and trends of offending: Social class
17. Patterns and trends of offending: Age
18. Social construction of crime
19. Revision 

Teacher B
Component 2: Research Methods revision
3. Questionnaires
4. Interviews
5. Observations
6. Statistics
7. Operationalisation and pilot studies
	Topics 16-19 are sequenced in this order as students are expected to apply their understanding of sociological theories to patterns and trends of offending according to class, gender and ethnicity. 




	Students hone their 40 mark essay skills during this term. Students are expected to provide depth and range in both their AO1 and AO3 essay paragraphs. Teachers use model responses and exam board feedback
	End of unit summative assessment for both topics in Component 3.

	Term 3:1
	Teacher B
Component 2: Inequalities revision
1. Ethnic inequality
2. Age inequality
3. Class inequality
4. Gender inequality






Teacher A
Component 1: Component 1: Socialisation, Culture & Identity and Youth Subcultures revision
1. Gender and class identities
2. Disability, sexuality and identity
3. Culture based essays (see AS ’18 paper)
4. Nationality, ethnicity and identity
5. Explanations of youth subcultures formation
6. Explanations of deviant youth subcultures formation
7. Subcultures linked to class, gender and ethnicity
8. Deviant subcultures – patterns and trends
	Students revise inequalities at the beginning of term 3 as by this point they have completed the crime and deviance unit. As both component 2 and 3 have 40 mark questions in both papers students can use their knowledge of writing 40 mark responses in the crime and deviance section to better prepare them for writing 40 mark exam responses in their component 2 paper. Students are expected to use the same essay structure for both papers. 


	As this content is on paper one, students spend time reviewing content using their flipped learning booklets but the majority of lesson time is spent preparing  students for the new exam format.

Students hone their 40 mark essay skills during this term. Students are expected to provide depth and range in both their AO1 and AO3 essay paragraphs. Teachers use model responses and exam board feedback.
	Practice questions are done in timed conditions during the lessons and peer/self-assessed. 

	Term 3:2
	Summer exam series



